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FOREWARD

This report is divided into two sections. The first section is a narrative

surmary of the activities of the Coordinator of CDA Assessment for the South-

weA Region 1973 - 1975.

Ae second section is a statistical analysis of Southwest Region baseline

data collected during the spring of 1975.

It would have been impossible to mail out over 900 priority statements regard-

ing CDA assessment together with CDA Performance Profiles for each without the

support and tireless effort of my secretary Linda Harriss. Also, my daughter,
Kara, a junior high schooler, stuffed envelopes, scored tests, tallied results,
and worked very hard on her vacation time to help her dad. My daughter Kim,

a freshman in college, put in many hours putting data on computer program sheets

and key punching the computer cards. Out of 896 computer cards keypunched she

only had one error. The cards were delivered to the computer on the evening

of June 19. They were run on June 20 and 22. The computer output was ready

on the afternoon of June 22.

This report was completed on June 23. A great deal more information is availa-
ble for analysis; but within the time, money, and manpower limitations this is
the optimum result.

It was a family enterprise.

e'

Respectfully,,
J. K. Southard



TABLE OF CONTENTS

SECTION ONE

Page

Activities 1973-1974-1975 1

Region VI Assessment System 11

CDA: A Critique 23

Recommendations 30

SECTION TWO

APPENDIX

Analysis of Baseline Data 33

Code of Institutions 73

Summary offhority Groups 75

Overview of CDA by Terry Dismukes
January 1975 Workshop Information
Region Assessment Manual

4



FINAL REPORT
1973 - 1974 - 1975

COORDINATOR OF CHILD DEVELOPMENT ASSEIATE ASSESSMENT IN REGION VI

Introduction

In September, 1973 representatives of the HEW Region VI Office of Child

Development, Texas Southern University, Texas Office of Early Childhood
Development, and CDA Consortium agreed jointly to establish an office
to coordinate CDA assessment activities in the Region. Primary funding

of the office was assumed through the regional Leadership Development
Program located at Texas Southern University. The TOECD and CDAC provided
supplementary funds for the operation of the office located in close proxi-

mity to Regional OCD in Dallas. The office consisted of a full time pro-
fessional coordinator (Dr. J. K. Southard) and a part time secretary

(Mrs. Judith Franklin). TSU acted as the fiscal agent.

The office was continued for a second year at Dallas beginning in July, 1974

with the same full tIme coordinator and a full time secretary (Ms. Linda

Harriss). During the second year salaries of the employees were handled
through TSU while all other expenses of the office were paid through the CDA

Consortium. TOECD provided grant funds to CDAC to compensate for certain
specific services in the State of Texas. fq the beginning of the second

year of operation the Executive Director of the CDAC informed the Regional

Coordinator that this would be the last year that the CDAC would entertain

such an arrangement ... CDAC organization would not in the future involve

established institutional ties or diversifiedZregional offices.

The report presented herein is an overview of the activities conducted

through the coordinator's office for the two ycar period. The report is

divided into (1)Operations: 1973-74 and 74-75; (2) a regional screen for

CDA assessment; (3) a critique; (4) recommendations.

Operations 1973-75

First and second year operational summaries are presented below under each

of the operational plan objectives for the office of the Regional Coordinator

of CDA Assessment.

1. The Coordinator shall establish a regional communication system which

will facilitate exchange of ideas and description of LDA activities in
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the region/nation.

1973-74. Mail List. 772 names and addresses to be incorporated into
the mail system were submitted to CDAC. Numerous others were told to
contact the Consortium directly. The mail list descriptors and organi-
zation of the mail system were being revised by the CDAC.

Multi-media public informatio- system. Slide film strip presentation
on CDA was made available through the Coordinator's office to interest
groups in the region. The Coordinator submitted copy in February to
the CD1L for a newsletter to be sent to all names on the regional mail
list. It was received by CDAC but never sent.

Fourteen presentations at workshops/conferences to 729 participants.
Numerous other presentations at staff meetings of different organiza-
tions. Made 57 out-of-town trips totaling 99 days. Seven trips to
CDAC in Washington; 14 to TOECD in Austin.

Visited 59 different early child development centers. Observed 118
different classrooms/teachers ranging from a few minutes to an hour.
.Averaged fifteen minutes in each.

1974-75. In excess of 2,000 names and addresses of people/institu-
tions interested/involved in CDA in the region have been accumulated
in the office and have been-forwarded to CDAC. It was suggested that
monthly or bi-monthly news bulletins related to CDAC and local CDA
activities be inaugurated to facilitate communications. Monthly news
bulletins were prepared.by the Coordinator initially for use by CDAC
but were discontinued because the news bulletin idea did not material-
ize at CDAC until the spring of 1975.

The Coordinator made presentations regarding CDAC developments at six
different conferences/workshops to approximately 450 people total.

Made 35 out-of-town trips totaling 71 days. Most trips were site
visitations and workshops. Made 12 trips to Austin, TOECD; 4 trips to
CDAC.

Total tri.vel for the 22 months: 92 trips for 170 days or 38% of work

involved travel. Total travel expenditure for 22 months was approxi-
mateiy $15,000 or an average of $170 per trip.

6



2. All CDAC activities in the region will be coordinated through

the Coordinator.

1973-74. CDAC and TOECD cooperative project for the seminar on

variant perspectives of competency-based education was discussed

and she14ld for the time being due to the press of time and in-

ability 4., arrive at a consensus regarding the objectives of the

seminar among the principal parties involved.

CDAC Coordinator information flow. Copies of all memoranda

emanating from the Coordinator's office to people in the re-

gion were submitted to the office of field service§ 'of tne Con-

sortium. Interoffice memoranda within the Consortium, responses
from the Consortium to requests from the people within the re-

gion, and other information emanating from the Consortium have

been sporadic. From March 30, 1974, to June 4, 1974, only one

packet of information from the Consortium was sent to the office

of the Coordinator. That one packet included the questionnaire

that was sent to the CDAC Representatives related to the field

test and was sent as a result of a special request from the Co-

ordinator to the director of the field.test effort. The office

of the Coordinator did respond to a time management survey request

concerning the operations of the Consortium.

1974-75. During the second year of operation the Regional Coordi-

nator reported directly to the CDAC Director of Research. The Re-

gional Coordinator acted as CDAC contact person for CDAC Reps in

Oklahoma (Eastern Oklahoma pilot) during Winter 1975 CDAC field

test of assessment system. The New Mexico pilot pe^91e in the

field test reported to someone in Washington. Other CDAC collo-

quies, workshops, or activities conducted in the five state region

were held without the Coordinator being involved or invited to

attend.

A problem arose in that Texas CDA pilot training programs were in-

volved in all CDAC field tests during 1973-74. They were not in-

cluded by CDA; in 1974-75 field tests.

3. Coordinator will participate as an adviser/consultant in the follow-

ing CDAC activities: monthly staff meetings, meetings of the CDA

Board of Directors, etc.
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1973-74. Attendance of Coordinator at monthly staff meetings
of the Consortium and the CDA Board of Directors was performed
as requested by the Consortium: 4 staff meetings, 2 board meet-
ings.

Advisor on CDA Assessment System. Assisted in design of field
test. Discussion paper was submitted in January regarding organi-
zation and delivery system for the CDA assessment and credential-
ing process in Region VI during 1974-75. A-,signments for pilot
testing CDA assessment tools were suggested for study in the region
following the January workshop in Dallas. Initial assignments were
completed:' Ane second set of assignments for the pilot testing of
tools made to the Consortium was shelved by the Consortium.

1974-75. Coordinator was not requested to attend staff meetings
or board meetings during the second year.

Coordinator assisted in compiling/analyzing data from spring 1974
field test. Submitted critiques of assessment system procedures
as requested/some not requested.

Coordinator participated in CDAC workshops on assessment in Washing-
ton, September 24-27, 1974; Denver, December 12-14, 1974; and Wash-
ington, January 20-24, 1975.

4. All CDAC Assessment system interventions in Region VI will be coordina-

ted through the Coordinator.

1973-74. Coordinator was involved in coordinating all activities
relating to the field test and pilot test within tilt. region. Coordina-

tor was involved to a limited extent with the Consortium's rIgional

consultants contracted directly by the Consortium.

1974-75. With the exception of the winter field test involving the
Coordinator with the assessment of five candidates, no Consortium

activities took place in the Region. Therefore, the Coordinator de-
voted the remaining time and attention to the collection of baseline

data and development of an assessment screen for the region ... des-

cribed later in this report.

5. The Coordinator will work with the Texas Office of Early Childhood

8
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Dcvelopment to: design assessment systems/credentialing proce-

uu.-es, etc.

1973-74. Fourteen meetings with the staff of TOECD in Austin have
been held, providing overviews of CDA assessment developments. The

Coordinator of the TOECD Pilot Projects devoted approximately
20 days to assist the Regional Coordinator in identifying pilot
test subjects and field researchers for the pilot test effort
and for the field test of the CDAC assessment .ystem.

1974-75. Coordinator had twelve meetings in Austin and numer-

ous other contacts with TOECD staff. A problem arose in 1974-75

when it appeared that the Consortium would not be able to follow

through on the following CDAC-TOECD contract provision:

"It is expressly agreed that the Consortium w,11 use the
assessment system developed by the Consortium to assess
a maximum of 200 Child Development Associate trainees

judged by the Department to meet Consortium guidelines
and enrolledin the Department sponsored Child Develop-
ment Associate pilot programs throughout the State of
Texas. Such assessment shall be accomplished no later
than June 30, 1975. All rights and designations in force
through the Consortium shall accrue to those trainees as-
sessed under provision of this agreement..

It is expressly agreed and understood by both parties to
this contract that the Consortium will perform the ser-
vices and obligations imposed by this contract through a
Regional Assessment Office located in Dallas, Texas."

Realizing that a problem was arising, the Coordinator requested
that the TOECD pilots be included in th2 CDAC winter field test.
The request to have four to six CDAC Representatives from Texas
involving approximately 14-20 candidates in Texas pilots in the

winter field test was rejected because they were not included in

the design.

In March the problem intensified because the Texas pilots were

9
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scheduled to close in June 1975. The Coordinator with TOECD staff
designed a plan in March, revised in April, wherein the committment
to assess the 200 candidates in Texas pilots could be attained by
August 1975. The plan included meeting all CDAC requirements/spe-
cificat;()ns for the assessment process. However, the plan to assess

188 ca, ,dates would have cost an additional $4,830.00. No response
was received from the Consortium regarding the plan.

Negotiations regarding the contract committment were then assumed by
the TOECD principals with the Consortium. It has been relayed to
the Coordinator by TOECD that the Consortium has committed to assess
all Texas pilot candidates by Dec, nber, 1975. The Coordinator was
not asked or involved in those negotiations and has not been con-
tacted about the new agreement.

6. The Coordinator will work with Texas Southern University ...

1973-74. Contractual obligations and employment contract with Texas
Southern University for both the Coordinator and his secretary have
been satisfactory. A problem has been the cash flow related to travel
reimbursements. The University system is not geared to meeting the
needs of personnel involved in extensive, day-to-day travel. Coorpera-

tion of staff at TSU/LDP has been outstanding.

1974-75. During the second year salary for the Coordinator and half
of the secretary's salary came from TSU while all other expenses of
the office were paid by the CDA Consortium under the agreement with
TOECD.

TSU provided printing services for the Coordinator. A difficult task
was completed by the TSU-LDP staff in record time - a first rate,

quality job. Thanks!

An excellent working relationship has existed between the Coordinator

and TSU during the second year.

7. The Coordinator will work qith Rejion VI Office of Human Development ...

1973-74. Coordinator attended weekly office staff meetirijs and other
meetings as requested by the region.

Coordinator provided consultant review of projects and proposals re-
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lated to early childhood education. All trip reports and other

special reports were submitted upon request by regional personnel.

1974-75. Coordinator continued role of consultant to Regional
Office staff in CDA - related matters. As a result of needs identi-
fied to improve training in the region, the Regional Assessment -
system or collection of baseline data was designed and implemented.

The Coordinator has been involved in designing a broad management
information system for the region which will be implemented in

197E76.

8. The Coordinator will work with local and state agencies in'the

re_gion . . .

1973-74-75. The Regional Coordinator has participated as a CDA
presentor in numerous organization conferences/workshops within the

region. The Cooreinator has also workea closely with the private
sector of child c're workers and has been given an hOno-ary member-

ship in the Allia.ce of Child Development Organizatio.,,, an alliance

of private for profit day care organizations.

1973-74 MAJOR ACCOMPLISHMENTS

1. Pilot Test Ef;ort

Identified and trained 33 field researchers to use DAC
Assessment tools in the pilot test study in a two-day
workshop in Dallas. Researcher and pilot test site lists

attached. Emphasis on pilot test of CDAC irrAruments was
supplanted by the field test. Much of the 5round work
laid for the pilot test may be incorporated in future
developments.

2. Field Test Effort

Identified and assisted ;r1 training of 34 Representa-

tives. List of Representatives and LAT Test Subjects

attached. Many critiques and problems have been for-
warded directly to tne CDAC Field Test Director as
they developed. Primary problems were time, lack of

11
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protocol considerations at the local level, and

communications. The organization was weak in that
the Coordinator had to contact 34 people to find out
what wa:1 happcning--a Ryramid structure should be
established for future developments on a broad scale.

1971-75 MAJOR ACC.D.MPLISHMENTS

1. Frop a jnort Jiled with CDACi Region, and TOECD
1.4?ri I 21 2. 1975 :

On April 17, 1975, the CDA Regional Coordinator made
a progress report to the CDA subcommittee of the Task
Force regarding national CDA Consortium efforts and
the Southwest Region collection of baseline data/

screening model. The following resolutions and re-
gional objectives were formulated by the subcommittee
and were presented Lb the Task Force for action on

April 18.

The following Resolutions were passed by the 35 member,
five state Task Force on April 18, 1975:

I. The Region VI Child Development Task Force
resolves to support the CDA Consortium
Board of Directors' decision (Approved
March 27, 1975) for assessment leading to
the Child Development Associate credential
and encourages thc CDA Consortium to con-
tinue the development and refinement of the
process by which it is implemented.

II. The Region VI Child Development Task Force
resolves that the CDA Consortium Board of
Directors should encourage regions and
states to develop screening models for the
selection of candidates to be assessed for
the CDA credential.

III. The Region VI Child Development Task Force
resolves that the Child Development Associate

12
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Board of Directors should accept the Region

VI screening model for use in establishing
CDA assessment priorities in Region VI during

FY 1976.

The following operational objectives were passed by the Task

Force for the Region during FY 76:

1. To establish a CDA Consortium - Region VI Child

Development Task Force joint plan for cooperative
action to achieve the following objectives:

a. To obtain adoption of the CDA Cre-
dential by the appropriate agencies
of the five states in Region VI.

b. To continue the development and use
of Region VI screening model for es-
tablishing priorities for CDA assess-

ment in the Region.

2. To establish a management information system to

collect and disseminate data on and for Regional

CDA training programs.

3. To meet in July to review data collected and to

establish Regional program improvement objectives

For 1975-76.

2. Collection of baseline data and implementation of prioriti-

zing screen for CDA assessments in the region:

Coordinator in cooperation with University Research Corp-

oration conducted a workshop in Irving, Texas, January 28-,

SO, 1975, to train CDA/HSST personnel to collect data relat-

ing to the system design. More than 90 persons from seven

states and Washington attended the workshop. (Evaluation of

the workshop is included in addendum.)

13
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Approximately 900 CDA/HSST trainees in the Region
have responded to the study by sending in data/
Instruments to the Coordinator. A comprehensive
description of the "screen" or data collection
assessment is presented in the following section.

14
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THE REGION VI ASSESSMENT SYSTEM

Introduction

In order to understand how and under what circumstances the Region VI
Assessment System or collection of baseline data/prioritizing screen
developed, it is essential to put the plan in historical perspective.
From the beginning of the project the Coordinator saw the office as an
arm or extension of the Consortium not only responsible for liaison

officer for the Consortium but responsible for assessing needs and
characteristics of training/trainees in the potential CDAC market. In

that regard it was assumed that that responsibility carried with it the
formulation of an organizational structure in the field for the CDAC
assessment/credential delivcry system.

On January 30, 1974, after five months in the field the Coordinator sub-
mitted to the Consortium a tentative plan whose objective was "to develop
a feasible organization and delivery system for the CDA assessment'and

credentialing process in Region VI." The plan was revised extensively
and was included in the June 1974 end-of-year report.

The 1974-75 operational plan for the Coordinator submitted in July 1974

called for the Coordinator "to identify personnel/projects in regional
federally funded projects who might be involved in CDA field studies or
ultimately subject to CDA assessment (for the national credential)."
It was further planned that "The Coordinator will identify characteristics

of the CDA population/universe in the region and forward to CDAC."

The monthly report for August pointed out tha ;-. progress was being made

on developing a self-assessment system for potential CDA candidates and
that an organization/administrative structure was being developed to meet
growing needs (concerns) of CDA candidates in the region.

September, 1974, request was made of CDAC to put into operation a plan to
collect baseline data on CDA trainees in the Region: task analysis and

knowledge base.

October-November 1974, final outline of plan, drafts of all instruments
to be used, and date for workshop to implement the plan were set for Jan-

uary 28-30, 1975, and were sent to CDA Consortium. Critiques were requested

15
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from CDAC and many other significant persons. First contact was made
in November with University Research Corporation to co-sponsor work-
shop under their OCD contract obligations.

December 1974. Met with representatives from University Research Cor-
porEtion to finalize plans for January workshop. Completed all plans,

instruments, and materials for study. Final CDA criteria (organizers)
from COA Consortium were received to be included in Assessment Manual.
Everything went to printer. (Copy of Assessment Manual is in Appendix.)

January 1975. Went to Washington for CDAC workshop January 20-24. While

there, met with University Research Corporation staff to finalize plans
for workshop. Conducted workshop on January 28-30 in Irving, Texas.

As of the end of the project, June 1975, approximately 900 CDA trainees
throughout the Region have been incorporated into the study.

A description of the system employed is presented in the following sections.
Tp introduce the system a brief clarification of purpose and method was
disseminated on April 16, 1975. That paper is reproduced on the follow-
ing pages. Procedures used with instrum:nts for analysis follow.

16
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The mind Devellopment Associate Consortium
Child Development Associate
1507 Pacific Ave., Room 624

Dallas, Texas 75201

DATE: Aprii 16, 1975

SUBJECT: CDA Assessment in Region VI OCD: Clarification of purpose

The Problem: At present there are approximately 1,000 early child

development workers involved in CDA training in the

Regioh through HSST, seven Texas pilot projects, and

two national OCD pilot projects. All of the trainees

are knowledgeable about CDA and are interested in

being assessed for the national CDA credential. Realiz-

ing that a developmental project cannot consider the

universe at the beginning, the question was ...

where do we begin?

Secondly, even though all programs are called CDA

and are supposedly competency-based, program effective-

ness/quality vary widely in subject emphasis and

approach. How can programs be improved? Again, the

question is ... where do we begin?

Thirdly, many people use the terms CDA and competency-

based in common. However, their understanding as

evidenced in methodology is as different as there are

numbers of practioners. How can a common definition be

presented so that meaningful pedagogical dialogue can

ensue? Again, where do we begin?

A Solution: A model has been implemented which would meet three needs

at once, namely:

1. provide a screening process for ranking
trainees on a priority basis for entry
into the national CDAC assessment system.

2. provide information basic to improve
program quality through a broad-based
needs assessment system.

3. provide a vehicle for disseminating the
meaning and intent of COA competency- .

based training through process assess-
ment techniques.

17
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The Method: Use national CDA performance criteria as the

basis for data collection ... relate process

assessment to field supervisory techniques ...

find out to what'extent different levels of

workers are involved in child center activities,

tha t is, who are we dealing with ... find out

if trainees think they are competent and suffi-

ciently knowledgeable to be assessed as. competent

CDA's using national criteria ... find out if

the CDA trainers themselves think their trainees

are competent according to'national criteria ....

Data collection in the field by trainers and

trainees - centralized compilation and analysis -

immediate feedback of findings.

The Tools: Position Analysis form. Trainees respond to an

occupational analysis questionnaire designed to

determin2 the extent of their involvement in

early child center activities.

CDA Performance Profil2. Trainees review

national CDA performance criteria and determine

if they feel they are competent or need to im-

prove in each of thirteen areas ... a self

assessment.

Trainers respond to the same Profile to ascertain

how they assess the performance of their trainees

according to the same criteria.

CDA Portfolio. To obtain an index of how pre-
pared trainees are to enter the CDA assessment
system, each was asked to specify to what level

of completion their portfolio has been developed

according to CDA Consortium guidelines.

Record of Development. CDA trainers use the "Record"

to record supervisory visits/methods and relate
that to trainees as a part of formative super-
visory processes.

Concept Inventory. A closed inventory instrument
will be responded to by trainees to obtain a measure/

indicator of common and diverse knowledge in the

field.

1 8
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The Results: Based on data collected from the field using the tools

and methods described, the following summany of findings

will be available.

1. A prioritized list (nine ranked groups) of

approximately seven hundred trainees will be

made available to the CDA Consortium. That is,

of 700 trainees, 28 with a priority rank of I

will more likely meet CDAC criteria for role
definition and competent performance than
would the remaining trainees, and so on for
ranked groups 2 through 9.
(A pla,:e to begin for CDA Consortium assess-

ment).

2. A summary profile of CDA competence will be

available for the Region. The profile will

present the percentages of trainees reflectal

through the collection of data to be competent

or need improvement in each of the thirteen

CDA performance areas. A compilation of demo-
graphic characteristics of the population will

also be available.
(A place to begin to.improve training and

technical assistance).

3. Summary profiles will be available for states

and for individual training programs.
(Another place to begin improving training).

4. Each trainee will receive a profile - feeding

back to them an analysis of how they assessed

their own competence in each of thirteen CDA

areas.
(A place to begin for individualized self-
improvement).

Summary: There is too much involvement, more than seven hundred out
of a thousand, to dismiss the impact of the system. In-

volvement was purely voluntary.

There have been many positive comments similar to, "For the

first time, I think I know what CDA or competency-based
training is all about," which suggest training in assessment
procedures is crucial to understanding the CDA concept.

19
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There is less likelihood of a disgruntled populace

when the people know where they stand (no matter how

far back in a line) in relationship to an ultimate

goal. Hence, the need for a screen and prioritizing

system close to the people.

An economically feasible management information

system related to processes and formative development

of training and assessment is necessary and basic to

good decision making on the individual, local, state,

regional, and national levels.

Conclusion: The Region VI model (assessment screen) should be

revised and continued as an operational CDA Consortium -

OCD extension. Other models should be field tested

in other regions or states. No single modei should

be imposed on everyone - the concept of individualiza-

tion and local relevancy so essential to CDA training

and assessment should be practiced in its management/

organizational system. Theoretical dichotomies and

inconsistencies cause credibility gaps which weakeA

the whole.

////: ://a.,ce.2--
// ...--.

i

J./K. Southard
Coordinator, CDA Assessment System
Southwest Region

2 0
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Procedure

The step-by-step procedure used in the system and analysis of data is
presented below.

Following the workshop trainers were requested to return
to their programs and

1. Trainer with each trainee review the 13
functional criteria and together fill out
a Performance Profile on the trainee's
performance level at that time accord-
ing to the criteria referrant. This pro-
cedure forced trainer - trainee dialogue
regarding performance in relationship to
specified criteria. The Perfnrmance Pro-
file was signed by both trainer and trainee
and mailed to the Coordinator.

2. Trainer with each trainee reviewed 41-le
Position Analysis. form (folder), respond-
ed to it,and mailed it to 'the* Coordinator.
Hence, the Position Analysis became liter-
ally th candidate's file in the Coordina-
tor's office.

3. During the spring of 1975, the trainer's were
requested to use the Record of Development
to record supervisory visits with the candi-
dates. The "Record..." was designed to help
trainers focus on specific competencies of
trainees and monitor the development of train-
ees appropriately. Trainers were encouraged to
be specific in their observations and to specify
alternative actions for improvement in the "Re-
cord...." A copy of each notation was to be
given to the candidate (trainee) for placement
in the Portfolio. A duplicate copy was to be

21
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retained by the trainer to monitor trainee
progress and over-all program effectiveness.
The "Record..." was well received by the
trainers. Initially 1,000 were printed and
distributed. Subsequent printings of 2,500
brought the total to 3,500 "Records..." dis-
tributed and used in the Region in the spring
of 1975. It is a simple device which can be
used in many different ways. If it were re-
vised and marketed appropriately, probably
50,000 of the consumable items could be sold
annually.

Nothing in the "Record..." was used in the
prioritizing or baseline data system. It

was merely meant to be a process or formative
.assessment procedure - a service to training
programsEnd trainees.

4. In April and May trainees and trainers in-
dependently filled out a Performance Profile
on the trainee's performance level and sent
them to the Coordinator. On each Profile was
a place to designate how far along the trainee's
Portfolio was developed.

5. In May Concept Inventories were.sent to trainers
to be administered to trainees. The completed
Inventories were mailed to the Coordinator.

Analysis of Data

Position Analysis yielded two sets of data: demographic on candidate
characteristics and items describing tasks performed by the candidate

on-the-job. Demographic data was summarized for analysis by program,
state, and Region.

The Pcsition Analysis included eighty items or tasks divided among the
six major CDA competency areas. The items were formulated in dyads, each
with a different level of expertise required to fulfill the function. The
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a. Planning and evaluating generally require a high level

of knowleige, understanding, assumption of initiative,

and organizational ability than did the next level.

b. Organizing and teaching - interacting, on the other hand,

do not require the same high level of knowledge or con-

ceptual understanding. A center can be organized accord-

ing to a given plan or formula. Interacting can be emulated

behavior or influenced by direction outside the individual.

The Position Analysis had forty plarining - evaluating items and forty

organizing - interacting items. Once the Position Analyses were received

by the Coordinator the items were subjected to discriminate analysis.

Thirty of the items were found to have discriminate power with critical

ratios of .611 for teacher aides, .366 for teachers and .126 for those

workers with high involvement in administrative functions 'if a center.

Each Position Analysis was scored acarding to the thirty items. Scores

were ranked and stenine distribution was employed to arrive at a composite

Position Analysis rank for each candidate. For consistency, stanine ranks

were inverted so thata rank of #1 was given to the candidate with the highest

Position Analysis score. That is, the candidates with the #1 Position Ana-

lysis rank would be those who most generally would be found to have the highest

amount of involvement in center activities in relationship to those lower ranks.

The Performance Profile complEted jointly by the trainer and trainee

in February and forwarded to the Coordinator was not used in the final

data analysis. The first Profile was used primarily to monitor the

developmrit of the data collection system and force trainee-trainer

interaction and familiarization with CDA criteria.

Performance Profiles were completed independently by both trainees and

their trainers regarding trainee progress as of May 1975. The Perfor-

mance Profiles were scored using a weighted formula.

The Concept Inventory taken by each trainee was scored for each CDA function

area and a composite was given each.

Based on analysis of data,all participants were placed in one of four groups.

A copy of the letter informing candidates of their group designation, criteria

for each group and the Performance Profile follow.
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Dear

The Child Development Associate Consortium

June 16, 1975

You are to be commended for involving yourself in training programs designed to increase
your effectiveness as an adult responsible for the care and welfare of young children
in a child development center.

During the spring of 1975 you have participated in a project conducted in five south-
western states t) inventory the levels of competence of trainees in CDA programs. All
the materials you have sent to the Regional Coordinator have been analyzed. As a result
it has been determined that you are in the

High priority group
Second priority group
Third group
Fourth group

A description of the project and criteria to be in each group are given inside this
brochure, Your Performance Profile determined by the information provided during the
study is presented on the back. If your Profile is not completed it is because not enough
information was availablt for analysis. This is not intended to be a statement of how
competent you are in working with young children. Regardless of which group you are in,
it is the train 3's responsibility to take the initiative to apply for assessment directly
to the CDA Consortium.

What this means to you: your name, address, and group placement have been sent to the
CDA Consortium at 7315 Wisconsin Avenue, Suite 601-East, Washington, D. C. 20014. The
Region VI Task Force on Child Development, Region VI Office of Child Development, and
Regional Coordinator of CDA Assessment are recommending to the CDA Consortium that assess-
ments be made in the Region according to the priority ranks established. The CDA Consor-
tium is solety responsible for CDA assessments for the national credential.

Enclosed in this packet are materials (with the exception of the Concept Inventory) you
have sent to be analyzed to determine your priority rank and your composite profile. It
is recommended that you place the materials in your CDA portfolio for safe keeping. They
could be helpful when you are assessed for the CDA credential. No copies of the materials
or individual reports have been shared with anyone - the materials are your personal pro-
perty to do with as you wish.

JKS/lh
Enclosures 2 4

Sincerely,

J. K. Southard
Coordinator, CDA Assessment System
Southwest Region

7315 Wisconsin Avenue, Suite 601E 0 Washington, D.C. 20014 0 Phone 301/652-7144



PROJECT AND GROUP DESCRIPTION

SOUTHWEST REGION CDA ASSESSMENT
SPRING 1975

During the spring of 1975a study was conducted in the HEW Region VI five

southwestern states
1. to inventory reported levels of competence of trainees

in CDA programs and
2. to identify those who would be ready to be assessed for

the national CDA credential.

Approximately 900 trainees in Head Start Supplementary Training, two OCD national
CDA pilot training programs, and seven Texas pilot CDA training programs, partici-

pated in the project. Information was collected and analyzed by the Coordinator

for CDA Assessment in the Region.

Information used in the study was a collection of responses to three forms:

(1) a Position Analysis form to determine amount of trainees' involvement in

center activities as related to CDA; (2) Performance Profile to determine compe-

tent performance levels related to CDA; and (3) Concept Inventory to determine

knowledge and understanding level of trainees in relation to CDA criteria.

As a result of analyzing the information collected, each trainee was placed in

one of the following four groups.

High Priority Group. According to the information collected, approximately 100
trainees in the first group were reported to have a high degree of readiness to
be assessed for the CDA credential. Trainees in the first group met the follow-
ing criteria:

1. Their response to the Position Analysis showed that they perform

an adequate number of activities in a center in order for an assess-

ment to take place.

2. They reported that their CDA Portfolio is almost completed.

3. Performance Profiles submitted by the trainee and trainer and

Concept Inventories showed that the trainee was at least competent in

all 13 CDA function areas and highly competent in most.
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Second Priority Group. According to the information colle,..ted approximately 150
trainees in the second group could also be ready to be assessed for the CDA cre-
dential. Trainees in the second group met the following criteria:

1. Their response tl the Position Analysis showed they perform an ade-
quate number of activities in a child center in order for an assess-
ment to take pldce.

2. They reported that they are in the process of developing their CDA
Portfolio. (Those in the first group have completed or almost com-
pleted.)

3. Performance Profiles submitted by the trainee and their trainer
and the trainee's Concept Inventory showed that the trainee was
competent in all 13 CDA function areas. (Those in the first
group showed highly competent in most areas.)

Third Group. According to the information collected, trainees in the third
group were not ready for assessment because

1. it was reported that they need to improve in one or more
of the 13 CDA function areas to meet CDA performance
criteria; or

2. they reported that they had not yet begun or had only be-
gun developing their CDA Portfolio.

Fourth Group. It was not possible to determine whether or not the trainees
were ready for CDA assessment for one or more of the following reasons:

1. Their Position Analysis was not completed.
2. It was noereported how far along they were

in developing their Portfo:ioi,
3. There was no Performance Profile provided by the trainer.
4. There was no Performance Profile provided by the trainee.
5. No Concept Inventory was completed by the trainee.

Results from the study have been sent to the CDA Consortium in Washington, D.C.
As of July 1, 1975, the office of the Coordinator for CDA Assessment for the
Southwest Region in Dallas, Texas has been abolished. Questions regarding this
study and requests to be assessed for the national CDA credential should be
addressed by candidates/trainees directly to the

CDA Consortium
7315 Wisconsin Avenue, Suite 601-East
Washinton, D.C. 20014
(301) 652-7144
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Competency Areas

Child Development Associate

PERFORMANCE PROFILE

Southwest Region CDA Assessment
Spring 1975

Critical Functions
Highly

Unknown

Needs

I Establishes amd Maintains

a Safe and Healthy Learning

Environment

SAFETY

HEALTH

ENVIRONMENT

II Advances Physical

and

Intellectual Competence

PHYSICAL

COGNItIVE
LANGUAGE

CREATIVE

HI Builds Positive

Self-Concept amd

Individual Strength

SELF-
CONCEPT

INDIVIDUAL
STRENGTH

IV Posithnil Functioning of

Children amd Adults in a
Group Environment

SOCIAL

.

GROUP

MANAGEMENT

V Coordination of Home and Center

Child-Rearing Practices

and Exmmutions
HOME
CENTER

VI Supplementary Responsibilities

Related to Childrene Programs STAFF

*Your Composite Profile is based on an analysis of CDA Performance
Profiles submitted by you and your program trainer and your Concept Inventory
results.

The UNKNOWN or NEEDS IMPROVEMENT column indicates either that there
was not enough information supplied for analysis or that it is an area in which
improvement is needed.

The Composite Profile can be used by you as a guide for work/study
to improve yourself as a person directly responsible for the development of
children in a child development center. Identify the areas in which you would
like to improve and refer to CDA Consortium descriptions of those areas to out-
line your own plan for professional growth. Then work toward that goal for the
betterment of children.
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The Chili Development Associate Consortium

Dear CDA Candidate:

June 23, 1975

414.

You are to be commended for involving yourself in training programs designed to
increase your effectiveness as an adult responsible for the care and welfare of
young children in a child development center.

During the spring of 1975 you have participated in a project conducted in five
southwestern states to inventory the levels of competence of trainees in CDA pro-
grams. All the materials you have sent to the Regional Coordinator have been com-
piled for inclusion in a final report on the Texas CDA pilot projects. Results

from the study have been sent to the Texas Office of Early Childhood Development.

As of July 1, 1975, the office of the Coordinator for CDA Assessment forthe
Southwest Region in Dallas, Texas has been abolished. Questions regarding this

study and requests to be assessed for the national CDA credential should be address-
ed by candidates/trainees directly to the

CDA Consortium
7315 Wisconsin Avenue, Suite 601-East
Washington, D. C. 20014
(301) 652-7144

Enclosed in this packet are materials (with the exception of the Concept Inventory)

you sent to be ana,lyzed. It is recommended that you place the materials in your

CDA portfolio for safe keeping. They could be helpful when you are assessed for

the CDA credential. No copies of the materials or individual reports have been
shared with anyone - the materials are your personal property to do with as you

wish.

Thank you for participating in the sludy and good luck in your assessment for the

CDA credential.

JKS/lh
Enclosure

Sincerely,

J. K. Southard
Coordinator, CDA Assessment System
Southwest Region

28
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Performance Profile for Candidates

In addition to the priority rank for assessment, each candidate re-
ceived a Performance Profile. The Performance Profile was a reflection
of the level of performance of the trainee in each of thirteen CDA
function areas. A copy of the Performance Profile sent to each trainee
participating in the study is presented on the back of the priority
statement.

Summary

Data collected through the system was subjected to computer analysis
to formulate composite demographic characteristics of the population.
Regional composites of performance were extracted and certain research
questions were asked of the data. Those findings are included in the
final section of the Appendix.

The priority system was designed in 1974 to offset the problem which
.

now exists in Region VI. All CPA pilots (national and Texas) plus HSST
program candidates entering the system were, in effect, competing for
priority standing for CDAC assessment. Everyone knew this and accepted
it. However, when it became apparent in the Spring of 1975 the CDAC
would not consider the Regional priorities, the variwis agencies began
to vie directly with the Consortium for assessment of their candidates.
Now it has become a matter of political struggle. The same problems
will persist until there is a prioritizing system implemented and
accepted.

2 9
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CDA: A CRITIQUE

Introduction

Writing a critique of a program or concept is difficult, to say the least.
It requires a thorough knowledge of the subject and a high degree of ob-
jectivity. A critique of CDA assessment, for the author, is like unto
publicizing one's own frailties. Two years of soul and mind have been
put into CDA ... the committment and desire to support the philosophy
underlying CDA hasn't wavered and shall remain. This critique has been
written solely to provide "food for thought" intended to strengthen a
concept :o improve care for young children.

The critique begins with a hypothetical interview with myself as a poten-
tial CPA and concludes with a description of possible problem areas in
assessment procedures presently outlined in an early warnings section.

The Interview

What would it mean to you to have a CDA credential?'

It would mean that a great number of people would recognize
my competence in working with young children. Hopefully, it might help
me to get a job and make more money if I were working in an early child-
hood center.

Would you rather have a CDA credential or a college
degree, either an AA or BA?

I would like to have both if possible. But if not, I would
prefer the degree because more people recognize its worth right now
and with a degree I can always move up a career ladder with more credits.
A degree is more flexible. If I couldn't get the college degree for
some reason, I would settle for a CPA ... but only if it is going to be
worth my time in terms of job security and more money.

If the CDA were worth so many credits on a degree program,
would you want it then?

Certainly! Do you know of any that will? Generally colleges

3 0
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like to base credits.on experience or some form of testing. They give
"tests" in many different ways ... many are interviews by boards, ob-
servations, etc., but they also ask for some kind of hard or base data,
I believe.

Most colleges now have provisions for students to challenge
for credits by taking exams. Others let you challenge for credits
by performing specific tasks and taking written exams on the task-re-
lated subject matter..

Why do you suppose they use so many exams?

Probably because there is some historical precedent. It

is true that there arepeople who know what to do but for some reason
can't perform well. However, there are'few people who consistently
do something well without knowing what they are doing. Performance
and knowledge are generally relcited. The difficulty comes in finding
an avenue wherein what is known by the person can be communicated.

Right. Many people are opposed to giving a test for the
CDA for just that reason.

True, and for just cause. Many people have been hurt by
how test results have been used. But that doesn't by itself make
tests or testing bad. And don't forget there are many forms of tests.
Basically test results provide only a basis for communicating and
decision-making. Tests alone should not be used to decide something.
But test results can be useful in formulating a semantic base for under-
standing.

For instance, someone could tell me that their child is a
high achiever because he does thus and SD and all his teachers say so.
I would be impressed; but not knowing the parent or teachers, I would
be skeptical. Not skeptical because I question the integrity of the
teachers or parent, but because I wouldn't know if their definition of
high achiever is the same as mine. I would want some other evidence
with which we were all familiar and could agree upon.

31
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But isn't that what the CDA competencies and critieria are
supposed to_provide?

Yes, and that is admirable. But there are problems in the

way a number of different people interpret specific criteria. And

another problem is the seeming confusion between evidence and criteria...
they are not the same. Just to agree on criteria doesn't solve the

problem. The problem is equating evidence and evidence gathering proce-

dures.

Isn't the assessment team concept supposed to provide that
equality?

The team is supposed to gather evidence and make a decision
based on that evidence as it relates to the J;riteria. But every team

for every CDA will be different from every other team. The criteria

may be the same but the evidence will not. So there will not exist
equality or comparability of evidence of competence unless some other
more "hard" data isrrovided.

You can ask a team of people to describe any particular event
and the team can do so through a system of negotiations ... they cannot
totally reconstruct what was. Change one or two members on the team and

the description will vary even more. That is, unless only one person is

making all the decisions in both situations. In that case, why have the

team? You see the real problem with the team is one of team credibility.

Are the team results valid? And are they reliable?

What do validity and reliability have to do with it?

Everything. Validity and reliability for a team can only be

determined for a particular team given controlled situations. Anytime a

member of a team changes interpersonal dynamics change and hence, relia-

bility - validity indices of the team vary ... no matter how specific the

criteria for assessment. Even time will influence a team's validity. A

subjective, human-oriented system alone cannot be relied upon unless each

" 2
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team is tested for reliability and validity of findings.

What can be done?

Balance the system. CDA training according to OCD is supposed
to be 50% academic and 50% field experienced. Do the same with assess-
ment. Use the team to gather subjective evidence and make the final de-
cision; and provide the team with some "hard" data on the candidate's
conceptuirunderstanding of the subject matter. Let the team interpret
all the data.

Gathering "hard" data isn't all that bad. And people are used

to it. To get a G. E. D. you have to pass a written test. The same is
true for a driver's license, U. S. naturalization, even to be a mainter,-
ance man in some organizations. Some people will be less frightened of
a standardized test than they will be going into a group "board of ex-

_aminers." We need to give everyone a break.

Why everyone is so afraid of tests is beyond me. Some tests,
like games, simulations, etc., are fun and non threatening. Creative
designers can minimize the language and reading ability problems, and
the cultural variations can be taken into consideration without much
difficulty.

Ok, that's enough on that subject. Does anything else bother
you about the CDA assessment system as it is presently designed?

Yes, a couple of things. First, to be compatible with the CDA
concept, assessment should be diagnostic in part and formative. The way

the system is described now it is almost entirely a summative or product-
oriented system. It is like taking doctoral oral exams where a group sits
down to decide whether or not you get the degree. Even the group is simi-

lar: your faculty sponsor is there, an objective chairman is present, a
community representative is there, perhaps two or so other faculty, and
yourself. They review your "portfolio," consider the university policies
and standards as criteria, study evidence, and make a judgment. Sometimes
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they tell you to go back and try again.

Seandly, the CDA concept is developmental. It should help/
guide people to move up a career ladder. It should not lock them in to
a system but should allow them mobility. In order to do that it should
have rapport, if not direct liaison with established institutions ... ones
which can provide theneans for extended social, economic mobility. I am
not saying tie the CDA to a degree or degree plan. But the assessment
system/credentialing process should be institutionalized in some way. Not
institutionalizedjAst in Washington.

I have an uneasy feeling that CDA because of its cost will be
tied too directly to Head Start and other federally funded projects. And
like Head Start, it may continue to be only a part of a national demon-
stration project. It will then be left to states to follow the lead set
by Washington; or CDA, with its Consortium of national organizations in
support, could become a lever to expand Head Start and other federal pro-
grams. Which way do we go? There should be a policy statemclt formulated,
and soon.

Early Warnings

Some problems exist now and others are developing which may cause diffi-
culties with CDA in the future. These problems are discussed below and
it is suggested that they be considered by the decision makers at the Con-
sortium.

1. The decision to approve the assessment process was made
in March 1975. Supposedly the decision was based on data
gathered during the Winter 1975 field test. However, the
results of that field test will not be made public until
sometime in June. The question arises will the final
evaluation results support the March decision?

2. The March decision, if it holds, approved the LAT as the
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data gathering vehicle and decision group to determine
whether or not a candidate should be awarded a credential.
One member of that team was identified as the actual
trainer of the candidate. It has come to the Coordinator's
attention that supposedly a decision has been made or will
be made that "trainer" in the future might not be the
trainer who has been directly supervising a candidate's
academic/work experience. If so, that decision raises
tremendous problems.

It is the opinion of the Coordinator that this change in
team membership will greatly effect team outcomes. Cer-
tianly the change should be tested before being decided.

Also, the trainer-change will significantly increase the
cost of assessment. rt will be difFicult to find an ade-
quate number of qualified trainers who will have the time
and will to make the necessary observations of a candidates
performance to formulate an opinion about the candidate's
competence - that is, unless they are paid fees to cover
costs and time.

Now there may be some "trade-offs" or cooperative arrange-
ments made somehow among established trainers. But that
will suggest a patronizing system which will be wholly un-
satisfactory for many reasons.

According to recent "trainer" criteria, it would be possible
for a trainer to have direct or indirect influence on the
employment status of a candidate. That is a totally un-
satisfactory situation due to bias contamination and conflict-
of-interest in the profession.

3. A centralized delivery system for CDA Assessment is not
feasible. Just looking at the CDA market potential in Region
VI is overwhelming and would require an effective organiza-
tional structure - the national market will be, ten times that
of Region VI.
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4. The amount of work and kinds of information the trainee is
required to put into development of a portfolio is exten-
sive and will necessitate a great deal of supervision/
guidance by professionals if the product is to be meaning-
ful.

5. A major problem is one of time. How long will it take
before an individual applying for assessment will actually
be assessed? Is there a prioritizing system or schedule
established that people can relate to? Will the priorities
be competitive; on a first come, first serve basis; or will
they be arbitrarily set? The people need to know.

6. A problem could develop in Region VI if the Texas pilot can-
didates are given preferential treatment as opposed to the
Regional HSST needs. The Consortium people should make
their position clear to all parties concerned and negotiate
problems.

7. In order to be effective, the CDA Consortium needs to'be
fiszally independent. That cannot happen under present con-
straints ... it is possible through realistic marketing
of CDA for the CDA Consortium to achieve that independence
within two-three years. Fiscal independence is not
just having funding sources changed from a federal
agency to foundations nr professional associations
does not bring about fiscal autonomy.
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RECOMMENDATIONS

The Coordinatoror CDA Assessment in the Southwest Region makes the
following recommendations in regard to implementing the assessment/
credentialing process:

Research. A great deal of research needs to take place
to determine: (1) validity and reliability-of the team
approach to assessment ... what factors influence team
decision making, desirable characteristics of team mem-
bers, etc.

(2) A standardized/normed assessment compo-
nent needs to be developed to provide teams with some
"hard" data indication of candidate knowledge and con-
ceptual development. Such data would also be useful in
research and quality control.

(3) A self-assessment/training package needs
to be developed and marketed for wide dissemination to
potential candidates. Something similar to the CDA-Q
proposed by the Regional Coordinator in 1974.

(4) Research needs to be conducted to deter-
mine which criteria are program specific and culture re-
lated.

(5) An effective screen/prioritizing system
must be developed.

(6) A training needs assessment package
should be developed for use by centers and individ!als.

(7) You can't do research without funds. Thirty
per cent of funds should be in the R & D budget for the next
three years. Without at least $200,000 for research each
year for the next two years, I predict CDAC will be dead for
all practical purposes in three years. New and more efficient
assessment procedures must be developed.

37



31

The Criteria/Com etenc Areas. Either the criteria
should be stata in developmental levels (scaled) re-
lated to a career ladder; or, criteria/areas should be
developed for child development specialities such as,
administrative duties, aide duties, nurse duties, spe-
cial education, home liaison, etc.

Consideration should be given to candidate's competence
to regard to cultural characteristics of children, such
as languages, etc.

Delivery System. A centralized organizution cannot
effectively manage the volume of business necessary if
CDA is to have the impact envisioned. I recommend that
consideration be given to institutionalizing the system.
CDAC should become an approving/accrediting agency for
training programs with attendant assessment responsibili-
ties. CDA training programs are croppiw, up all over the
country right now and there is no control or attempt to
even define commonalities.

CDA Consortium. The Consortium should have a market
development plan to bring about fiscal independence with-
in two years, that is, independence from any and all out-
side grant sources. There are plenty of materials and
services which can be marketed by the Consortium.

Dissemination. Informing the public on CDA training/assess-
ment/credentialing is vital. Without knowing what is happen-
ing nationally, states and local institutions are going ahead
with their own programs and plans. Once they are in place,
they are very difficult to change. Adequate information may
at least guide decision-making agencies to formulate open-
ended policies/regulations of the eventual inclusion of CDA
when it becomes a viable alternative.

Consumer Involvement. Aren't approximately 80% of children
in the nation cared for in private child care situations?
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Private child care industry must be involved/included
in CDA decision making if CDA is to serve all children.
If not, put the CDAC funds into upgrading Head Start T/TA
or state capacity building or bringing Head Start centers
up to licensing standards or something more worthwhile.

In summary, I think it is a mistake not to elicit state/regional assis-
tance to establish regional and state offices to coordinate assessment/
credentialing procedures at the local level. States and regions would
have contributed to such an organizational plan which would have in-
creased the total investment in CDAC by ten fold. CDA needs all the
friends and support it can get. Policies of centralization and isola-
tion only tend to alienate and cause loss of credibility.

I look forward to the day when an individual working in a child care
center can initiate an assessment in his/her local community. That assess-
ment will provide a profile that the candidate can use as a guide to self
improvement.

Hopefully the day will come when a CDA credential will be worth college
credits applicable to a degree program at the AA or Ph.D. levels. By the
same token degree programs will produce competent child care workers with
the CDA.

Perhaps the day will come when there are different categories of CDA's.
Aides, teachers, administrators, specialists, and support personnel will
have the opportunity to receive recognition of their competence and identi-
fied areas wherein they can improve their work.

.... to have child care centers which not only are licensed but offer
quality programs with professional CDA staff...a CDA seal of approval on
the door of every child care center in the nation.

3 9 .
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SECTION TWO

Analysis of Baseline Nta

Introduction

The Regional collection of baseline data was formulated to

1. establish avstem of data collection and feed
back related to CDA criteria for training pro-
gram improvement,

2. pilot a region-wide procedure to identify po-
tential candidates for CDA assessment by pri-
ority rank, and

3. feed test data collection instrumentation.

Results from the study indicate that the procedures devised met the objectives
and that with mini....Jm finances a broad system could be implemented to assess
training strengths and weoknesses and establish priorities for CDA assessment...
a screen. The system needs a great deal of work, but it is pretty good as it
is and all who participated benefited greatly from the experience.

Procedure

All data collected using the Position Analysis, candidate and trainer Perforinnce
Profiles, and Concpt Inventory were subjected to computer analysis. PresentfA
below is the dato output: demographic description of participants, visits and
hours reported for supervised CDA field experiences, relationships of candidate-
trainer-Concept Inventoryresults, training institution strengths/weaknesses by
CDA criteria, and summary of all candidates by priority rank.

Description of Participants

Presented in Tables I through IV are summarized descriptions of 865 participants
in the study who were included in the data analysis.

TABLE I

NUMBER AND PERCENT OF CANDIDATES BY SEX

SEX NUMBER PERCENT

Males 34 3.93

Females 819 94.68

Not Indicated 12 1.39
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TABLE II

3 4.

NUMBER AND PERCENT OF CANDIDATES BY AGE CATEGORIES
.

'AGE CATEGORIES. NUMBER PERCENT

Under 20 years 13 1.50
20-29 years 309 35.72
30-39 years 294 33.99
40-50 years 178 20.58
Over 50 years 56 6.47
Not Indicated 15 1.73

TABLE III

NUMBER AND PERCENT OF CANDIDATES BY.ETHNIC CATEGORIES

CATEGORIES .NUMBER PERCENT

Black 299 34.57
Mexican American. 332 38.38
Oriental 1 0.12
Native American 12 1.39
White 194 22.43
Other 27 3.12

TABLE IV

NUMBER AND PERCENT OF CANDIDATES BY YEARS.OF EXPERIENCE

CATEGORIES NUMBER PERCENT

First year 106 12.25
2-4 years 276 31.91
5-10 years 352 40.69
Over 10 years 49 5.66
Not Indicated 82 9.48
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The CDA Field Experience

The CDA training program is supposed to interface academic study with super-
vised field experience. Trainees and Trainers were asked to specify the
number of visits trainers made in the trainees rooms and the approximate
length of time over a six month period. Presented in Table V are the average
visits/hours reported by the trainees that trainers reported that they made...
by institution (key to institution identification numbers is on the last page
of this report).

Distance and delivery system design for training programs are evident in the
wide variation of the number of visits reported and the duration of each. In
some cases there is great discrepancy between what was reported by trainees
and trainers.

There was not time to determine if there was a relationship between the amount
of trainer - trainee supervision and performance/knowledge/priority rank for
CDA assessment. However, a cursory review of the data tends to indicate that
there is a highly significant correlation. This is an area that requires
further study nc suggests an avenue for monitoring programs.

4 2
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TABLE V

AVERAGE NUMBER OF VISITS AND HOURS REPORTED BY CANDIDATES AND TRAINERS AT
EACH LEVEL.

INSTITUTION/LEVEL
CANDIDATES

Visits Hours

INSTITUTION # 01
# 02
# 03
# 04
# 05
# 06
# 07
# 08
# 09
# 10
# 11

# 12
# 13
# 14
# 15
# 16
# 17
# 18
# 19
# 20
# 21
#
# 23
# 24
# 25
# 26

10.55
3.33
3.00
4.63

*

1.00
*

20.00
2.22
5.70
2.00
___ *

6.16
*

---
*

---
*

2.00
11.00
6.00

.775
33.20
4.50
4.50
6.75

8.40
6.44

33.20
4.50
4.50
6.75

*

6.44

21.88
12.56
5.70
1.00
---

*

18.75
---

*

*

---
*

12.00
60.00
6.00

12.00
15.85
6.00
1.72

4.02
23.00
6.70

TRAINERS
Visits Hours

15.85 30.51
6.00 14.10
1.72 1.74

4.02 8.31
23.00 7.64
6.70 5.23
2.96 2.38

19.81
10..2.00

6.00 6.00
2.00 1.00

32.00 32.00
66.1 18.68
3.70 7.90

14.54 19.36
8.0 8.33

* --- *

8.86 33.83
6.00

12.00
6.00

7.75
30.51

11210:g2214.10
---

*

12:78*8.31
7.64 19.29

5.23 12.00

#27

STATE # 01 Arkansas 10.55 ._ 60.00 7.13 38.94
# 02 Louisiana 4.17 7.14 3.06 4.11
# 03New Mexico 1.67 2.00 2.58 2.50
# 04 Oklahoma 2.22 12.56 2.00 10.39
# 05 Texas 6.01 10.37 8.72 11.94
# 06 Tx.Pilot 7.05 24.62 9.54 18.80
# 07 N.M.Pilot20.00 21.88 19.79 24.79

REGION 6.86 17.94 7.63 15.18

* Not Reported
4 3
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Rating Interrelationships

The area of greatest criticism regarding the data collection system was
the use of a written test - the Concept Inventory. Presented in Table VI
are computed intercorrelations between the Candidate's self rating, trainer
rating of the candidate, and Concept Inventory scores of candidates. As
shown in the table there was greater agreement between the test scores and
subjective ratings by both trainers and candidates than there was between
the trainers and candidates.

TABLE yr

INTERCORRELATIONS AMONG PERFORMANCE RATINGS ON THIRTEEN FUNCTION AREAS
(TOTAL SCORES)

GROUPS

CANDIDATE TRAINER CONCEPT
SELF RATING OF INVENTORY

RATING CANDIDATE SCORE

Candidate Self Rating 1.00 .09 .28 .1

Trainer Rating of Candidate 1.00 .33
Concept Inventory Score 1.00

Presented in Table VII are tha mean ratings/scores for candidates ..-eported
by the candidates (trainees), their trainers, and their Concept Inventory
scores. There was no difference between the candidates' self rating and
their Concept Inventory_ score. The trainers ratings of candidate performance
according to CDA criteria tended to be higher than either the candidates'
self rating or Concept Inventory score.

After taking the Concept Inventory (test), many participants reported they
liked it and learned from it. In some instances, no participants in a par-
ticular training program took the test because the trainers would not adminis-
ter it. We have a lot of fear to overcome in trainers.

This point out one thing. Sole reliance on subjective assessment may not
be the strongest indicator of competence. There needs to be a great deal of
study in this area.

4 4
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MEANS AND STANDARD DEVIATTONS FOR THE CANDIDATE AND rAINER FUNCTION AREAS
AVERAGE SCORE RATINGS AND CANDIDATE TOTAL SCORES ON THE CONCEPT INVENTORY

RATINGS MEAN S.D.

Candidate Self Rating 19.12 6.63
Trainer Ratings 21.21 5.47
Concept Inventory Score 19.13 3.35

Training Strengths and Weaknesses

The Performance Profiles reported by-trainers and candidates were summarized
and ranked in priority order for each institution. The results are presented

on the following pages together with the Regional summary for comparative

analysis. It is interesting to note wide discrepancy between what trainees
and trainers reported in some institutions.

4 5



ITUTION Io Do NUMBER: 1

SSMENT SUMMARY: CANDIDATES

CTION AREA (STRONGEST TO WEAKEST)

IAL
IRONMENT
LTH
UP MANAGEMENT
ETY
PLEMENTARY
GUAGE
IV IDUAL STRENGTH
F CONCEPT
SICAL
AT Iv ITY

E CENTER

TOTAL IN

ASSESSMENT SUMMARY: CAND IDATES

FUNCTI ON AREA (STRONGEST TO WEAKEST.)

SSMENT SUMMARY: TR A INERS

SAFETY
HEALTH
SELF CONCEPT
ENVIRONMENT
SOC I AL

INDIVIDUAL STRENGTH
SUPPLEMENT ARY
CREA TI VI TY
PHYS IC AL

GR OUP MANAGEMENT
LANGUAGE
HOME CENTER
COGNIT IVE

- _ . ''

ASSESSMENT _SUMMARy;. . TR A INERS_,_

ICTION AREA ( STRONGEST TO WEAKESTI 04_ ARF,A SSTROGIST_Tp WEAKISI )

1LTH
:I AL

)PLEMENTARY
IVIUAL STRENGTH
.F CONCEPT

IGUAGE
1UP MANAGEMENT
rjRONMENT

IyE
CENTER

:SICAL
AT rv I TY

I.

HEALTH
SAFETY
ENV lRONMENT
SUPPLEMENTARY .

WIMP CENTER
SELF CONCEPT
SOC I AL

GROUP MANAGEMENT
PHYSICAL
INDIVIDUAL_STR ENGT_H
LANGUAGE
CREATIVITY
COGNIT 1VE
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INSTITUTION I0 Do NUMBER: 2

ASSESSMENT SUMMARY: CANDIDATES

TOTAL l

ASSESSMENT SUMMARY: CANDIDATES

FUNCTION AREA (STRONGEST TO WEAKEST) FUNCTION AREA (STRONGEST TO WEAKEST)

SUPPLEMENTARY
_HEALTH
SELF CONCEPT
CREATIVITY
HOME,CENTER
SAFETY
LANGUAGE

_GROUP MANAGEMENT
SOCIAL
PHYSICAL
ENVIRONMENT
INDIVIDUAL STRENGTH
COGNITIVE

SAFETY
HEALTH
SELF CONCEPT
ENVIRONMENT
SOCIAL
INDIVIDUAL STRENGTH
SUPPLEMENTARY
CREATIVITY
PHYSICAL
GROUP MANAGEMENT
LANGUAGE
HOME CENTER
COGNITIVE

A SSESSMENT SUMMARY: TRAINERS ASS ES SMENT SUMMARY: TR A I NERS_ _ _ _ _

FUNCTION AREA (STRONGEST To WEAKEST) _FUNCTION

SAFETY
HEALTH
GROUP MANAGEMENT
SOCIAL
SUPPLEMENTARY
HOME CENTER
ENVIRONMENT
SELF CONCEPT
PHYSICAL
INDIVIDUAL STRENGTH
LANGUAGE
CREATIVITY
COGNITIVE

I.

HEALTH
SAFETY

. ENVIRONMENT
SUPPLEMENTARY
HOME. CENTER
SELf CONCEPT
SOCIAL
GROUP MANAGEMENT
PHYSICAL
INDIVIDUAL STRENGTH
LANGUAGE
CREATIVITY
COGNITIVE
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TITUT ION lo Do NUMBER: 3

ESSMENT SUMMARY: CANDIDATES

TOTAL Re.4jiioil

ASSESSMENT SUMMARY: CAND IDATES.

NCT ION AREA ( STRONGEST TO WEAKEST ) FUNCT I ON AREA (STRONGEST TO W EAKEST

pLF CONCEPT
kga T I VI TY

4VIRONMENT
EAL TH

.FETY
VIDUAL STRENGTH

JPPLEMENTARY
X I AL
iME CENTER
%NGUAGE
?GNIT I VE

iYSICAL
tOUP MANAGEMENT

SAFETY
HEM,. TH

SELF CONCEPT
ENVIRONMENT
SOC AL
INDIVIDUAL STRENGTH
SUPPLEMENT ARY
CREA TI VI TY
PHYS IC AL

GR OUP MANAGEMENT
LANG UiNGE
HOME CENTER
COGNIT IVE

;ESSMENT SUMMARY:_ TRAINERS ASSESSMENT SUMMARY: TRAINERS

mujorLARA ST.1.FPNC1 rqi A R .(51iRonkus.I_

Iv IRONMENT
:ALTH
FE Pt

ICI AL

)ME CENTER
101 VIDUAL STRENGTH
:LF CONCEPT
!VS IC AL

OUP MANAGEMENT
_EAT IV ITY

rPPLEMENTARY
'GNI TIVE
NGUAGE

8

HEALTH
SAFETY
ENV TRONMEN T
SUPPLEMENTARY
HOME CENTER
SELF CONCEPT
SOC IAL
GROUP MANAGEMENT
PHYSICAL
INDIVIDUAL STRENGTH
LANGUAGE
CREATIVITY
COGNITIVE
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NST ITUT ION Io Do NUMBER: 4

_

SSE S SMENT SUMMARY: CANDIDATES

TOTAL

ASSESSMENT SUMMARY: CAND IDATES

FUNCTI ON AREA ( STRONGEST TO WEAKEST )
FuNCT I ON AREA (STRONGEST TO W EAKEST.)

^

SAFE TY
SEL F CONCERT.
HEALTH
CREATIVITY
INDIVIDUAL STRENGTH__
ENVI RONMENT
PHYSICAL
.SOC I AL

LANGUAGE
GROUP MANAGEMENT
COGN IT IVE

HOME CENTER
SUPPLEMENTARY

A SSESSMENT SUMMARY: TRAINERS

SAFETY
HEAL TH
SELF CONCEPT
ENVIRONMENT.
SOC I AL

INDI VIDUA-L SfFi.ENGTH
SUPPLEMENTARY
CREA TI VI TY
PHYS ICAC
GR OUP MANAGEMENT
LANGUAGE
HOME CENTER
COGNIT IVE

ASSESSMENT SUMMARY: TR A INERS_ _ __

FUNCTION AREA (sifTN.Q.51._ TOWEAKE.S3 Futqcy I ON AREA .(STRONGEST_TO W_EAK.EST

HEAL TH
SELF CONCEPT
COGNIT IVE
PHYSICAL
CREATIVITY
HOME CENTER
INDI VI DUAL STRENGTH
ENVIRONMENT
SOC IAL
GROUP MANAGEMENT
SAFETY
SUPPLEMENTARY
LANGUAGE

4 9

HEALTH
SAFETY
ENV IRONMENT
SUPPE_ ENTARY
HOME CENTER
SELF CONCEPT
SOC IAL
GROUP MANAGEMENT
PHYSICAL
IND IV IDOL STR ENGTH
LANGUAGE
CREATIVITY
C OGNIT
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NSTITUTION I0 Do NUMBER: 5

SSESSMENT SUMMARY: CANDIDATES

FUNCTION AREA

1

TOTAL g&.cpcil

ASSESSMENT SUMMARY: CANDIDATES

(STRONGESTTO WEAKEST) FUNCTION AREA (STRONGEST TO WEAKESTL

SUPPLEMENTARY
,OGNITIVE
SAFETY
SOCIAL
INDIVIDUAL STRENGTH
SELF CONCEPT
ENVIRONMENT
EALTH
ANGUAGE

PHYSICAL
cREATINITY
HOME CENTER
GROUP MANAGEMENT

SAFETY
HEALTH
SELF CONCEPT
ENVIRONMENT
SOCIAL
INDIVIDUAL STRENGTH
SUPPLEMENTARY
CREATIVITY
PHYSICAL
GROUP MANAGEMENT
LANGUAGE

SSESSMENT SUMMARY: TRAINERS

HOME CENTER
COGNITIVE

ASSESSMENT SUMMARY: TRAINERS

FUNCTION AREA (STRONGEST TO wEAKESTt FUNCTION AREA (STRONGEST TO WEAKEST)

SAFETY
ENVIRONMENT
HEALTH
CREATTVITY
P-1-71YSICAL

GROUP MANAGEMENT
socIAL
INDIVIDUAL STRENGTH
SELF CONCEPT
1-ANG.(JAGE
:OGNITIVE
SUPPLEMENTARY
40ME CENTER

1'

HEALTH
SAFETY
ENVIRONMENT

_SUPPLEMENTARY
HOME CENTER
SELF CONCEPT
SOCIAL
GROUP MANAGEMENT
PHYSICAL
INDIVIDUAL STRENGTH
LANGUAGE
CREATIVITY

__COGNITIVE
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INSTITUTION 10 Do NUMBER: 6

ASSESSMENT SUMMARY: CANDIDATES

FUNCTION AREA (STRONGEST TO

SUPPLEMENTARY
_pHYSICAL
SAFETY
HEALTH

_SOCIAL
CREATIVITY
ENVIRONMENT
SELf_CONCEPT
HOME.CENTER
GROUP MANAGEMENT

_INDIVIDUAL STRENGTH
COGNITIVE
LANGUAGE

TOTAL R C

ASSESSMENT SUMMARY: CANDIDATES

WEAKEcT) FuNCTION AREA (STRONGEST TO WEAKESt;

SAFETY
HE)\LTH
SELF CONCEPT
ENVIRONMENT
SOCIAL
INDIVIDUAL STRENGTH
SUPPLEMENTARY
CREATIVITY
PHYSICAL
GROUP MANAGEMENT
LANGUAGE
HOME CENTER
COGNITIVE

ASSESSMENT SUMMARY: TRAINERS ASSESSMENT SUMMARY: TRAINERS

FUNCTION AREA (sTRONGEST TO wEAKEST) FUNCTION AREA (STRONGEST TO WEAKEST)

HOME_CENTER
.SUPPLEMENTARY
'.SAFETY
'...HEALTH

SELF CONCEPT
ENVIRONMENT
,GROUP MANAGEMENT
-PHYSICAL
SOCIAL
INDIVIDUAL STRENGTH

COGNITIVE
'LANGUAGE
CREATIVITY

HEALTH
SAFETY
ENVIRONMENT
SUPPLEMENTARY
HOME CENTER
SELF CONCEPT
SOCIAL
GROUP MANAGEMENT
PHYSICAL
INDIVIDUAL STRENGIH
LANGUAGE
CREATIVITY
COGNITIVE
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ST'A TU1 I ON I 0 Do NUMBER: 7

SESSMENT SUMMAR/ CANDIDATES

TOTAL Reci:c_n

ASSLS ,MENT SUMMARY: CAND IDATES

UNCT I ON AREA (STRONGEST TO W EAK EST ) FUNCT I ON AREA (STRONGES T TO WEAKEST ).

NV I RONMENT
ELF C ONCEPT
NDIV IDuAL STR ENGTH
ROU P MANAGEMENT
EA L TH

AFETY
HYS ICAL
OC I A L

OME CENTER
UPPLEMENT ARY
RFA TT VI TY

ANGUAGE
OGNIT IVE

SAFETY
HEAL TH
SEL F CONCEPT
E NV I RONMENT
SOC I AL

INDIVIDUAL STRENGTH
SUPPLEMENT ARY
CRF A TI VI TY

PHYS !CAL
GR OUP MANAGEMENT
LANGUAGE
HOME CENTER
COGNIT IVE

SE S SMENT SUMMARY: TRAINERS ASS ES SMENT SUMMARY : TRAINERS_ _

:UNC T1 oN AREA (STRONGE_ST _TO WEAKEST ) FUNCT I ON AREA__ _.(STRONGEST TO_ W EAK ESTI

SUpPLEMENTARY
40ME CENTER
SAFETY
iFAL TH
ENVIRONMENT
SELF CCNC..PT
'.S.R OUP MANAGEMENT
3HYS IC AL

SOCIAL
INDTVI DUAL STRENGTH
:OGNITIVE
:.REAT I %MY

LANGUAGE__

S.

C 2

HEALTH
SAFETY
ENVIRONMENT'
SUOPLEMENTARY
HOME CENTER
SEL F CONCEPT

. SOC I AL

GROUP MANAGEMENT
PHYSIC AL
INDI V I DUAL STR ENGTH
LANGUAGE
CR EAT I V I TY

COGN I T IV E



!ST ITUT ION lw Do NUMBER: 8

;SFS SMENT SUMMARY: CANDIDATES

TOTAL i? 9 11' I

ASSESSMENT SUMMARY: CAND IOATES

UNCT ION AREA ( STRONGEST TO WEAKEST) FUNCT I ON AP.EA (STRONGEST TO W EAKEST

;ELF CONCEPT
5AFETY
-1EALTH
INDIVIDUAL STRENGTH
COGNIT IVE
SUPPLEMENTARY
PHYS ICAL
GREAT IV ITY

SOCIAL
L ANGUAGE
ENV IRONMENT
GROUP MANAGEMENT
HOME CENTER

SAFETY
HE L TH
SELF CONCEPT
ENVIRONMENT
SOC I AL .__
INDI V IDUAL STRE

_____
NGTH

SUPPLEMENT ARY
CREA TI VI TY
PHYS ICAL
GP OUP MANAGEMENT,
LANGUAGE
HOME CENTER
COGNIT IVE

SS ESSMFNIT SUMMARY: TR A INEP S ASSESSMENT SUMMARY :TRA INERS

FUNCTI ON AREA ( STRONGEST__TTLWEAKE FUNCT I ON AREA (ST RONGES ){ EAKESp

SELF C ONCE PT
INDIVIDUAL STRENGTH
ENVI RONmENT
HEALTH
St FETY
LANGUAGE
GROUP MANAGEMENT
SOCIAL
COGNI TIVE
SUPPLEMENTARY
*PHYS ICAL
HOME CENTER
CREAT IV ITY

HEALTH
. _ _ _

SAFETY
ENV I RONMEN T

SUPPLEMENTARY
HOME CENTFR
SELF CONCEPT
SOC AL

.

GROU P MANAGEMENT
PHYSIC AL
INDI VI DUAL
LANGUAGE
CR EA T I V ITY

C OGN IT IVE_

STRENGTH. _ _
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NSTITUTI ON to Do NUMBER: 9
TOTAL i(71;cf)

SSE SSMENT SUMMARY: CAND IDA TES ASSESSMENT SUMMARY: CAND IDATES

FUNC T I ON ARE A ( STRONGEST TO WEAKEST ) FUNCT I ON AREA (STRONGEST TO W EAK EST).

SAFE TY
ENV IRONMENT
HEALTH
PHYSIC AL
tOC I AL

SUPPL EMENTARY
HOME CENTE R
LANGUAGE
GREAT IV I TY
SELF C ONCE PT
COGN I T IVE
'GROUP MANA GEMENT
IND I VI DUAL STRENGTH

SSE SSMENT SUMMARY:

SAFETY
HEAL TH
SEL F CONCEPT
ENVIRONMENT.
SOC 1 AL

INDIVIDUAL STRENGTH
SUPPLEMENT ARY
CRE A TI VI TY

PHYS IC AL

GR OUP MANAGEMENT
L ANGUAGE
HOME CENTER
C OGNIT IVE

TRAINERS ASSESSMENT SUMMARY: TR A INERS

FUNC II ON ARE A STRONGEST_TO_KEAKESTJ FUNCT I QN FS_T t-

.HOME CENTER
SUPPLEMENTARY
SAFETY
_LANGUAGE
CREAT IV ITY
HEALTH
ENVIRONMENT
PHYS IC AL
COGNIT IVE
J.NDI VI DUAL S TRENGTH_
SELF CONCEPT
SOC I AL

GROUP MANAGE ME NT
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HEALTH
SAFE TY
ENV I RONMEN T

SUPPLEMENTARY
HOME CENTER
SELF CONCEPT
SOC I AL

GROUP MANAGEMENT
PHYSIC AL
I NDI V I DUAL STR ENGTH
LANGUAGE
CREA T IV I TY

COGN I T IV E
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ST ITUT I ON %w Do NUMBER: 10

SE .SMENT SUMMARY: CAND IDATES

' I I

TOTAL n 9;t:(1.

ASSESSMENT SUMMARY: CA ND !DATES

UNCT I ON AREA (STRONGEST TO WEAKEST I FuNCT I ON AREA (STRONGEST TO WEAKEST

SELF CONCEPT
EAL TH

INDIv IDUAL STRENGTH
SOCIAL
SAFE TY
ENVIRONMENT
SUPPLEMENTARY

OME CENTER
PHYS ICAL

PEAT DUTY
GROUP MANAGEMENT_
COGN IT IVE
LANGUAGE

SAFETY
HEALTH
SELF CONCEPT
ENVIRONMENT
SOCIAL
INDIVIDUAL STRENGTH

SUPPLEMENTARY
CRE A TI VI TY
pHYS cAL
GR OUP MANAGEMENT
LANGUAGE
HOME CENTER
COGNITIVE

SSESSMENT SUMMARY:__ TR ATNEf2S ASSESSMENT _SUMMARY : TRAINERS

,FUNCTI ON AREA JSTRONGEST._ TO Ai EAKEST FUNCTION .AREA_____ISTRON_GEST TO .14 Epusbr

PHySI CAL
HEALTH
ENVIRONMENT
COGN I T IVE_
SAFE TY
HOME CENTER
GR OUP MANAGEMENT
CREATI VI TY
SOCIAL
SUPPLEMENTARY
-INDI VIDUAL STRENGTH
SELF CONCEPT
LANGuAGE _

HEALTH
SAFETY
ENV I RONMEN T

SUPPLEMENTARY
HOME. CENTER
SELF CONCEPT
SOC !AL
GROU P MANAGEMENT
PHYSIC AL
INDI V I DUAL STRENGTH
LANGUAGE
CREATIVITY
COGN IT IV E



INSTITUTION Io Do NUMBER: 11

ASSESSMENT SUMMARY: CANDIDATES

TOTAL

ASSESSMENT SUMMARY: CAND IDATES

FUNCTION AREA ( STRONGEST TO WEAKEST) FUNCTI ON AREA (STRONGEST TO W EAKEST)

CREA TI VI TY .

'ENV I RONMENT
.--HEALTH
SAFE TY
SOC I AL

INDIVIDUAL STRENGTH
SELF CONCEPT
.L ANGUAGE
COGNITIVE
PHYSICAL

_GROUP MANAGEMENT
HOME CENTER
SUPPLEMENTARY

SAFETY
HEALTH
SELF CONCEPT
ENVIRONMENT
SOC I AL

INDIVIDUAL STRENGTH
SUPPLEMENTARY
CRE A TI VI TY

_

PHYS IC AL
GROUP MANAGEMENT
LANGUAGE
HOME CENTER-
C OGNIT IVE

ASSESSMENT SUMMARY: TR4INEPS ASSESSMENT SUMMARY: TRAINERS_

F UNC TI ON ARE A ( ST RONGEST TO_ W.E AK ES]: T RO_NG T TO EAK_EST

SUPPLEMENTAPY
L HOME CENTER

GROUP MANAGEMENT
SOC I AL
INDIVIDUAL STR ENGTH

.

SELF CONCEPT
:.._CREATI,VI TY

L ANGUAGE
COGN IT IVE

PHYSICAL_

ENVIRONMENT
HEALTH
SAFETY

HEALTH
SAFETY
ENV I RONMEN T

SUPPLEMENTARY
HOME. CENTER
SELF CONCEPT
SOC IAL
GROUP MANAGEMENT
PHYSICAL
INDI VI DUAL STRENGTH
LANGUAGE
CREATIVITY
C,OGNIT IVE



NS T ITUT ION 10 Do NUME1ER: 12

SSESSMENT SUMMARY: CANDI DAT ES

TOTAL %));.-:5:01

ASSESSMENT Su Mto Ally: CA ND !DATES

FuNCT ION AREA (STRONGEST TO WEAKEST FUNCT I ON AREA (STRONGEST TO W EAKEST )

_CRE AT IV I TY

ENVIRONMENT
COGNI T I VE

SU PPL EMENTARY
.SELF CONCEPT
SAFETY
HOME CENTER

VIDUAL STRENGTH
HEAL TH
LANGUAGE
SOC I AL

PHYS ICAL
GROUP MANAGEMENT

SAFETY
HEAL TH
SELF CONCEPT
ENVIRONMENT
SOC I AL

INDIVIDUAL STRENGTH
SUPPLEMENTARY
CRE A TI VI

PHYS IC AL

GR OUP MANAGEMENT
L ANGUAGE_
HOME CENTER
COGNIT IVE

ASSESSMENT SUMMARY : TR A INERS ASS ES SMENT SUMMARY: __TR A I NERS___,

FUNCT ION AREA (STRONGEST _-_ro WEAKEST__ FUNCTI ON AREA ..(STRONGES T. TO__W EAK EST I_

CRFAT IV IT Y

HOME CENTER
LANGUAGE
SUPPL EMENTARY
ENVIRONMENT
SEL F CONCEP T
GROUP MANAGEMENT
HEAL TH
SAFETY
SOC I AL .

I NDI V !DUAL STRENGTH
PHYSI CAL
COGN I T IVE

5 7

HE A L.T H

SAFE TY
ENV I RONMEN T
SU P PL EMENTARY_
HOME CENTER
SELF CONCEPT
SOC I AL

GROU P MANAGEMENT
PHYSIC AL
I ND I V I PUAL_STR ENGIN
LANGUAGE
CR EA TIV I TY

COGN I T
. .
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ST ITUTI ON 10 Do NUMBER: 13

SESSMENT SUMMARY: CAND IDATES

TOTAL Rep'es)

ASSESSMENT SUMMARY: CAND IDATES.

UNCTION AREA ( STRONGEST TO WEAKEST ) FUNOT I ON AREA (STRONGEST

AFE TY
EALTH
UPPLEMENTARY
ELF CONCEPT
QME CENTER
NV IRONMENT
OC I AL

OUP MANAGEMENT
NDIV IDUAL STRENGTH
HYSICAL
REAT IV ITY
ANGUAGE
OGNI TI VE

SESSMENT SUMMARY: TRAINERS

SAFETY
HEALTH
SELF CONCEPT
ENVIRONMENT
SOO I AL

TO WEAKESTA

INDIVIDUAL STRENGTH
SUPPLEMENT ARY
ORE A TI VI TY

PHYS IC AL

GR OUP MANAGEMENT
LANGU6,GE
HOME CENTER
OGNIT IVE

ASS ES SMENT SUMMARY: TRAINERS

UNC TI ON ARE 4 ( ST RONG ES T TC WE AK E ST ) FUNCTI ON. .A RE RONG ES T TQ

ELF CONCEPT
HYS ICAL
REAT IV ITY
NDI VIDUAL STRENGTH
ANGUAGE
NV I RONMEN T

AFE TY_

EALTH
ROUP MANAGEMENT
U.PFLE MENTARY
OME CENTER
OC IAL

HEALTH
SAFE TY
ENVIRONMENT
SUPPLEMENTARY
HOME CENTER
SELF CONCEPT
SOO IAL
GROUP MANAGEMENT
PHYSIC AL
INDI V I DUAL STRENGTH
LANGUAGE
CREATIVITY
COGNIT IVE
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STITUTION 10 Do NUMBER: 14

SESSMENT SUMMARY: CANDIDATES

TOTAL Re...,9:ct

ASSESSMENT SUMMARY: CANDIDATES

UNCTION AREA ( STRONGEST TO WEAKEST ) FUNC T I ON AREA (STRONGEST TO W EAKEST )

AFETY
EALTH
NVIRONMENT
UPPLEMENTARY
REATIVITY
NDI VIDUAL STRENGTH
ANGUAGE
ROUP MA NA GEMEN T

OME CENTER
OCI AL
ELF C ONCE PT
OGNITIVE
HYS ICAL

SESSMENT SUMMARY: TRAINERS

SAFETY
HEALTH
SELF CONCEPT
ENVIRONMENT
SOCIAL
INDIVIDUAL STRENGTH
SUPPLEMENT ARY
CRE A TI VI TY

PHYS IC AL
GR OUP MANAGEMENT
LANGUAGE
HOME CENTER
COGN IT IVE

ASSESSMENT SUMMARY: TRAINERS.

...-----L

UNCT ION AREA (STRONGEST TO WEAKEST ) FUNCT ON .AREA(.STRONG_EST_TO_W_EAKEST)

AFETY
lEALTH
NVIRONMENT
OCI AL
ANGUAGE
OGNITIVF
HY S IC AL

NDIVIDUAL STRENGT H
UPPLEMENTARY
ELF CONCEPT
RE AT I VI TY

OUP MANAGE M-2-NT
priE CENTER

I.

HEALTH
SAFE TY
ENV RONMEN T
SUP PL EM EN T

HOME. CENTER
_ SELF CONCEPT

SOC CAL

GROUP MANAGEMENT
PHYSIC AL
INDI V I DUAL STRENGTH
LANGUAGE
CREATIVITY
COGN IT IVE
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NST I TUTI ON I 0 Do NUMBER : 15

SSESSMENT SUMMARY: CANDIDA TES

T OT A L
53

ASSESSMENT SUMMARY: CA ND IDA TES

FUNC TI ON AREA ( STRONGEST TO WEAKEST ) FUNCT I ON AREA (STRONGEST TO W EAK EST

HEAL TH
SUPPLEMENTARY
ENVIRONMENT
SAFE TY
SOC I AL

LANGUAGE
CREA T I VI TY

SELF CONCEP T
HOME CENTER
GROUP MANAGEMENT
COGN I T IVE

INDIVIDUAL STRENGTH
PHYSICAL

SS ES SMENT SUMMARY: TRAINERS

FONC TI ON AREA

...

SAFETY
HEA TH
SELF C3NCEPT
ENVIRONMENT
SOC I AL

IND IV IDUAL STRENGTH
SUPPLEMENTARY
CRE A TI VI TY
PHYSICAL
GR OUP MANAGEMENT
LANGUAGE
HOME CENTER
COGNII I VE

ASS ESSMENT SUMMARY: TR INERS

(STRCNGST...TO WE.AK EST) FUNCT ION AREA (STRONGEST TO WEAKEST).

50C I AL
SELF CONCEPT
INUIV I DUAL STR ENGTA
GR Ou P MANAGEMENT
LANGUAGE
.SAFETY
HEALTH
E NVI RO NM F! T

PHYS TC AL
HOME CENTER
COGN I T IVE

SU PPf, EMENT ARY

CREA T 7 V I TY

HEALTH
SAFETY
ENVIRONNT
SUPPLEMENTARY
HOME CENTER
SELF CONCEPT
SOC I AL

GR GU P NA NAGE ME NT

PHYSIC AL
INDIV I DUAL .S TR ENGT H

LANGUAGE
GREAT IV I TY

COGNITIVE

6 0



INSTITUTION Io Do NUMBER: 16

ASSESSMENT SUMMARY: CANDIDATES

TOTAL r) 'iNt:Tvo

ASSESSMENT SUMMARY: CANDIDATES.

FUNCTION AREA (STRONGEST TO WEAKEST) FUNCTION AREA (STRONGEST TO WEAKEST)

SUPPLEMENTARY
HOME CENTER
.GROUP MANAGEMENT
SOCIAL
INDIVIDUAL STRENGTH_
SELF CONCEPT
CREATIVITY
_LANGUAGE
COGNITIVE
PHYSICAL
_ENVIRONMENT
HFALTH
SAFETY

SAFETY
HEALTH
SELF CONCEPT
ENVIRONMENT
SOCIAL_ -

INDIVIDUAL STRENGTH
SUPPLEMENTARY
CREATIVITY
PHYSICAL
GROUP MANAGEMENT
LANGUAGE
HOME CENTER
COGNITIVE

ASSESSMENT SUMMARY: TRAINERS ASSESSMENT SUMMARY:TRAINERS

_FUNCTION_AREA__(.STRONGEST_TO_WEAKE_ST) FUNCTIQN

SUPPLEMPNTARY
SELF CONCEPT
ENVIRONMENT
HEALTH
SOCIAL
INDIVIDUAL STRENGTH
HOME CENTER
GROUP MANAGEMENT
CREATIVITY
.SAFETY
COGNITIVE
LANGUAGE
PHYSICAL_

HEALTH
SAFETY
ENVIRONMENT
SUPPLEMENTARY
HOME CENTER
SELF CONCEPT
SOCIAL
GROUP MANAGEMENT
PHYSICAL
INDIVIDUAL STRENGTH
LANGUAGE
CREATIVITY
COGNITIVE

6 1



STIMTION Io Do NUMBER: 17

SESSMENT SUMMARY: CANDIDATES
________________.________ ____-

TOTAL

ASSESSMENT SUMMARY: CANDIDATES

UNCTION AREA (STRONGEST TO WEAKEST) FuNCTION AREA (STRONGEST TO WEAKEST4

-ANGUAGE
AFETY
ROUP MANAGEMENT
OCTAL
HYSICAL
ELF CONCEPT
REATIVITY
EALTH _ _ _ _ _ _ _ _ _ _ _ ... . _ _ _ . . . _ _ _ _ _

OME CENTER
NDIVIDUAL STRENGTH
OGNITIVF
NVIRONMENT
UPPLEMENTARY

SAFETY
HEALTH
SELF CONCEPT
ENVIRONMENT
SOCIAL
INDIVIDUAL STRENGTHH
SUPPLEMENTARY
CREATIVITY
PHYSICAL
GROUP MANAGEMENT
LANGUAGE
HOME CENTER
COGNITIVE

SESSMENT SUMMARY: TRAINERS ASSESSMENT SUMMARY: TRAINERS.

UNCTION AREA (STRONGEST TO WEAKEST_I_FUNCTION AREA_ASTRONGES.T_TO_WEAKEST1_

U.PPLEMENTARY
EALTH
ROUP MANAGEMENT
50CIAL
INDIVIDUAL STRENGTH
SELF CONCEPT
:REATIVITY_
SAFETY
:OGNITIVE
?HYSICAL

. _ _ _ _ _ _ _ _ . _ _ _

:NVIRONMENT
.ANGUAGE
iOME_CENTER

HEALTH
SAFETY
ENVIRONMENT
cUPPLEMENTARY
HOME CENTER
SELF CONCEPT
SOCIAL
GROUP MANAGEMENT
PHYSICAL
INDIVIDUAL STRENGTH
LANGUAGE
CREATIVITY.

6 2

1



INSTITUT ION To Do NUMBER: 18

4SSESSMENT SUMMARY: CANDI DATES

TOTAL Rt,..(.1;co

ASSESSMENT SUMMARY: CAND IDATES

FUNCTION AREA (STRONGEST TO WEAKEST FuNCT I ON AREA (STRONGEST TO WEAKEST ).

SAFETY
HEALTH
INDI VIDUAL STRENGTH
SELF CONCEPT
_GREAT I VI TY

PHYSICAL
GROUP MANAGEMENT
ENVIRONMENT
SUPPLEMENTARY
HOME CENTER
S OC I AL

LANGUAGE
COGNITIVE

SSE SSMENT SUMMARY: TR AINERS

SAFETY
HEALTH
SELF CONCEPT
ENVIRONMENT
SOC I AL

INDIVIDUAL STRENGTH
SUPPLEMENT ARY
CREATIVITY
PHYS ICAL
GROUP MANAGEMENT
LANGUAGE
HOME CENTER
COGNIT 1VE

ASS.ESSMENT SUMMA_RyL TR I_N.E.R.S.

_FUNCTION AREA ( STRONGEST TO WEAKEST cUNCT 41..a___(S.T.P.oNGEST_ TicU,LE4KESIT

ENVIRONMENT
-HEALTH
SAFETY
HOME CENTER
SUPPLEMENTARY
CREA TI VI TY

LANGUAGE
-PHYSICAL
SELF CONCEPT
INDIVIDUAL STRENGTH
-COGN IT IVE
GROUP MANAGEMENT
SOCIAL

_

6 3

HEALTH_
SAFETY
ENV fRONMEN T
SUPPLEMENTARY
HOME CENTER
SELF CONCEPT
SOC I AL

GROUP MAJIAGEMENT
PHYSICAL
INDI V I DUAL_STR ENGT_H
LANGUAGE
CREATIVITY
COGNIT IVE



STITUTION 10 Do NUMBER: 19

SSESSMENT SUMMARY: CANDIDATES

TOTAL Rccjicri

ASSESSMENT SUMMARY: CANDIDATES.

FUNCTION AREA (STRONGEST TO WEAKEST) FUNCTION AREA (STRONGEST TO WEAKEST)

SAFETY
HEALTH
SOCIAL
PHYSICAL
ENVIRONMENT
CREATIVITY
SUPPLEMENTARY
$51-F CONCEPT
GROUP MANAGEMENT
LANGUAGE
;NolyInuAL STRENGTH
HOME CENTER
COGNITIVE

SAFETY
HEALTH
SELF CONCEPT
ENVIRONMENT
SOCIAL
INDIVIDUAL STRENGTH
SUPPLEMENTARY
CREATIVITY
PHYSICAL
GROUP MANAGEMENT
LANGUAGE
HOME CENTER
.COGNITIVE

SSESSMENT SUMMARY: TRAINERS ASSESSMENT SUMMARY: TRAINERS

YVICTION_AREA (STRONGEST_TO_W.F.AKESTA_FPNCTICA__L(STRONGUT TO W_EA.K.F.51:1

tNVIRONMENT
. .

HEALTH
GROUP MANAGEMENT
SOCIAL
RHYSICAL
SAFETY
jNDIVIDUAL STRENGTH
HOME CENTER
SUPPLEMENTARY
_SELF_ CONCEPT._
CREATIVITY
COGNITIVE
_LANGUAGE__

6 4

HEALTH
SAFETY
ENVIRONMENT
SUPPLEMEN1ARY
HOME CENTER
SELF CONCEPT
SOCIAL
GROUP MANAGEMENT
PHYSICAL
INDIVIDUAL STRENGTH
LANGUAGE
CREATIVITY
COGNITIVE



L.
NST ITUT ION Ia Do NUMBER: 20

SSESSMFNT SUMMARY: CANDIUATES

TOTAL (i;t.11

ASSESSMENT SUMMARY: CAND IDATES

FUNCTION AREA (STRONGEST. TO W EAK EST.).FUNCTION AREA ( STRONGEST TO WEAKEST)

SAFFTY
HEALTH
PHYSICAL
CRF AT IV I TY
LANGUAGE
SOCIAL
ENV IRONMENT
SUPPLEMENTARY
HOME CENTER
GROUP MANAGEMENT
INDIVIDUAL STRENGTH
SELF CONCEPT
COGN IT IVE

SSFSSMENT SUMMAp y: TRAINERS

SAFETY
HEAL TEE.
SELF CONCEPT
ENVI RONMENT
SOC I A L
INDI VIDUAL STRENGTH
SUPPLEMENTARY
CREA TI VI TY
PHYS IC AL
GP OUP MANAGEMENT
LANGUAGE
HOME CENTER
COGNIT IVE

ASS ES SMENT symmtvq:i_p3AINE.Rs

FUNCTION AREA ( STRONGEST TO WEAKEST) FUNCT I ON AREA (STRONGEST TO WE.AKE.S.T

SAFETY
INDIVIDUAL STRENGTH
HEALTH

_SUPPLEMENTARY
HOME CENTER
ENVI RONMENT

_PHYSICAL
SELF CONCEPT
GROOP MANAGEMENT
SOC I AL
CR EAT IV ITY
LANGUAGE
_COGN IT IVE

HEALTH
SAFE TY
ENV TRONMENT
SUPPLEMENTARY
HOME CENTER
SELF CONCEPT
SOC I AL
GROUP MANAGEMENT
PHYSIC AL
INDIVIDUAL STRENGTH
LANGUAGE
CREATIVITY
_COGN IT IVE

65



NSTI TUTI ON lo Do NUMBER: 21

SSESSMENT SUMMARY: CANDIDATES

T OT A L 11%. tilo

ASSESSMENT SUMMARY: CAND IDATES.

FUNCTI ON AREA (STRONGEST TO WEAKEST ) FuNCT I ON AREA (STRONGEST TO WEAKEST ) .

HEALTH
SAFETY
SELF CONCEPT
ENVIRONMENT
INDI VI DUAL STRENGTH
GROUP MANAGEMENT
COGNITIVE
SOC I AL

PHYS ICAL
SUPPLEMENTARY
HOME CENTER
LANGUAGE
CREA TI VI TY

1SSESSMENT SUMMARY: TRAINERS

_FUNC TI ON AREA (STRONGEST T.C. 10::: AK:

_HOME CENTER
SUPPLEMENTARY
ENVIRONMENT
HEALTH
SOCI AL
SAFETY
SELF CONCERT
PHYSICAL
COGNIT IVE
INDI VIDUAL STRENGTH
GROUP MANAGEMENT
CREATIVITY
LANGUAGE

$.

^ -

6 6

SAFETY
HEAL TH
SELF CONCEPT
ENVIRONMENT
SOC I AL

INDIVIDUAL STRENGTH
SUPPLEMENT ARY
CRE A TI VI TY

PHYS IC AL

GROUP MANAGEMENT
LANGUAGE
HOME CENTER--
COGNITIVE

A S S Es smENT.. summARy.:TRAINERS

7 ) FUNC T 1 ON ARE A (STRONGEST TOREAKE.si)

HEALTH
SAFETY
ENV IRONMENT
SUPPLEMENTARY
HOME CENTER
SELF CONCEPT
SOC I AL

GROUP MANAGEMENT
PHYSICAL
INDI V I DUALSTR ENGTH
LANGUAGE
CREATIVITY

__COGN IT IVE



NSTITUT1ON Io Do NUMBER: 22

SSESSMENT SUMMARY: CANDIDATES

TOTAL 14..t.);c0

ASSESSMENT SUMMARY: CANDIDATES

FUNCTION AREA (STRONGEST TO WEAKEST) FUNCTION AREA (STRONGEST TO WEAKEST)_

OGNITIVE
HYSICAL
NVIRONMENT
EALTH

INDIVOUAL STRENGTH.
ELF CONCEPT
REATIVITY

SAFETY
UPPLEMENTARY
DME CENTER,
ROUP MANAGEMENT
OCTAL
ANGUAGE

SESSMFNT SUMMARY: TRAINERS

SAFETY
HEALTH
SELF CONCEPT
ENVIRONMENT
SOCIAL
INDIVIDUAL STRENGTEF
SUPPLEMENTARY
CREATIVITY__
PHYSICAL
GROUP MANAGEMENT
LANGUAGE
HOME CENTER
COGNITIVE

ASSESSMENT SUMMARY:. _TRAINERS.

UNCTION AREA (STRONGEST rp WEAKEST) FUNCTION .AREA__ASIRPNOUT__TO. WEWESTA

R- MANAGEMENT
OCIA_
Nv Rc,NMENT
EALTH
AFETY
INDIVIoUAL STRENGTH
SELF CONCEPT
LANGUAGE
;OGNITIVE
7HYSICAL
;REATIVITY
iOME CENTPR
SUPPLEMENTARY

I.

HEALTH.
SAFETY
ENVIRONMENT
SUPPLEMENTARY
HOME CENTER
SELF CONCEPT
SOCIAL
GROUP MANAGEMENT
PHYSICAL
INDIVIDUAL. STRENGTA
LANGUAGE
CREATIVITY
COGNITIVE

6 7



NSTITUTION To Do NUMBER: 23

SSESSMENT SUMMARY: CANDIDAUS

TOTAL 71?,.:

ASSESSMENT SUMMARY: CANDIDATES

FUNCTION AREA (STRONGEST TO WEAKEST) FUNCTION AREA (STRONGEST TO WEAKEST)

SUPPLEMENTARY
HOME CENTER
GROuP MANAGEMENT
SOCIAL
INDIVIDUAL STRENGTH
SELF CONCEPT
CREATIVITY
LANGUAGE
COGNITIVE
PHYSICAL
ENVIRONMENT
HEALTH
SAFETY

SSESSMENT SUMMARY: TRAINERS

SAFETY
HEALTH
SELF CONCEPT
ENVIRONMENT
SOCIAL
INDIVIDUAL STR'ENGTH--
SUPPLEMENTARY

PHYSICAL
GROUP MANAGEMENT
LANGLAGE
HOME CENTER
COGNITIVE

ASSESSMENT SUMMARY: TRAINERS

FUNCTION AREA (STRONGEST TO WEAKEST) FUNCTION AREAISTRPNOFSJ TO WEAKESTT

SUPPLEMENTARY
HOME CENTER
GROUP MANAGEMENT
_SOCIAL
INDIVIDUAL STPENGTH
SELF CCNCEPT
CREATIVITY_ -

LANGUAGE
COGNITIVE
PHYSICAL
ENVIRONMENT
HEALTH
_SAFETY

HEALTH
SAFETY
ENVIRONMENT
SUPPLEMENTARY
HOME CENTER
SELF CONCEPT
SOCIAL
GROUP MANAGEMENT
PHYSICAL
'INDIVIDUAL STPENGTH_______
LAWMAGE
CREATIVITY
COGNITIVE._

6 8



ST ITUT ION 10 Do NUMBER: 24

SESSMENT SUMMARY: CANDIDATES

TOTAL

ASSESSMENT SUMMARY: CA NO IDATES

UNCT ION AREA (STRONGEST TO WEAKEST ) FUNCTI ON AREA (ST RONG ES T TO W EAK EST )

NDIV I DUAL STRENGTH
ELF C ONCE PT
AFE TY
REAT IV ITY
HYS I C AL

NVIRONMENT
EALTH
OC I AL

ROUP MANAGEMENT
ANGUAGE
OGNI T I VE

UPPL EMENTAR
OME CENTER

SESSMENT SUMMARY: TR A INERS

SAFETY
HEAL TH
SELF CONCEPT
ENV I RONMENT
SOC I AL

INDIVIDUAL STRENGTH
SUPPLEMENTARY
CREA TI VI TY

PHYS IC AL
GR OUP MANAGEMENT
LANGUAGE
HOME CENTER
C OGN IT IVE

UNCT I ON AREA (STRONGEST TO WEAK EST) FuNcTI.op

EALTH
OME CENTER

ENV IRONMENT

SAFT.Y
SELF C ONCE PT
GROUP MANAGEMENT
SUPPLEMENTARY
six I AL

LANGUAGE
IND1 V I DUAL STRENGTH
:REA TI VI TY

)Hys I CAL

:OGN IT IVE

HEALTH
SAFETY
ENV IRONMENT
SUP PL EM ENT AR V__

HOME- CENTER
SELF CONCEPT
SOC IAL
GROUP MANAGEMENT
PHYSIC AL
IND IV DUAL .$TR.E.N QT_R
ANGUAGE _

CREATIVITY
0 GN IT IVE

^

6 9



NST ITUTION Io Do NUMBER: 25

SSE SSMENT SUMMARY: CANDIDATES

TOTAL Recji.c.,/

ASSESSMENT SUMMARY: CA ND IDATES

FUNCTION AREA (STRONGEST TO WEAKE ST) FUNCT I ON AREA (STRONGEST TO WEAKEST.)

LANGUAGE
ENVIRONMENT
NDI VIDUAL STRENGTH

SELF CONCEPT
GROUP MANAGEMENT
HEAL TH
SUPPLEMENTARY
_COGN IT IVE

SAFETY
HOME CENTER
CREATIVITY
SOC I AL

PHYS ICAL

SAFETY
HEALTH
SELF CONCEPT
ENVIRONMENT
SOC I AL

INDIVIDUAL STRENGTH
SUPPLEMENTARY
CREA TI VI TY
PHYS ICAL
GROUP MANAGEMENT
LANGUAGE
HOME CENTER
COGNIT IVE

SSFSSMENT SUMMARY: TRAINERS_ _ASSESSMENT SUMMARY: TRAINERS,

FUNCTION AREA (STRONGEST TO WEAKEST I. FUNCTION _AREA(_ST_RO_NGEST_TO_

ENVIRONMENT
PHYS ICAL
CREATIVITY
SELF CONCEPT
SUPPLEMENTARY
LANGUAGE
COGN I TI VE

SOCIAL
HEALTH
INP I VID UAL R E NG T.F1

S-AFETY
HOME CENTER
c;R.OUP. MANAGE,

HEALTH
SAFETY
ENVIRONMENT
SUPPLEMENTARY
HOME. CENTER
SELF CONCEPT
SOC I AL
GROUP .MANAGEMENT
PHYSICAL
INDIVIDUAL STR ENGTH
LANGUAGE
CREATIVITY
COGNIT IVE

7 0



INSTITUT I ON 10 Do NUMBER: 26

ASSES SMENT SUMMARY: CAND IDA TES

TOTAL

ASSESSMENT SUMMARY: CAND IDATES

FUNC T ON AREA (ST RONGEST TO WEAKEST ) FuNCT I ON AREA (STRONGEST TO W EAKEST

HEALTH
SELF C ONCE PT
SUPPLEMENTAR Y
SAFETY
SOC I AL

INDI vIDUAL STRENGTH
HOME C ENTER
PHYS CAL
GROuP MA NA GEME NT
CREAT IV I TY

LANGUAGE
ENVIRONMEN T
COGN IT IV E

ASSESSMENT SUMMARY: TR A I NER S
. . _

SAFETY
HEAL TH
SELF CONCEPT
ENVIRONMENT
SOC I AL

INDIVIDUAL STRENGTH
SUPPLEMENT ARY
CRE A TI VI TY

'PHYS IC AL

GR OUP MANAGEMENT
LANGUAGE _

HOME CENTER
C OGNIT IVE

__ASS ES SMENT_

_FUNCT ION AREA ( STRONGEST To WEAKEST). FUNCT I ON_A REAL RONGEST TO W EAKEST)

SOC I AL

L ANGUAGE
SELF C ONCE PT
.HE AL TH

SAFETY
SUPPLEMENTARY
PHYS ICAL
ENV I RONMENT
INDI VIOUAL STRENGTH
GROUP MANAGEmENT
COGN IT IVE
HOME CENTER
CR EAT IV I TY

I.

HEALTH
SAFE TY
ENV RONMEN T
SURRLEMENTARY
HOME CENTER
SELF CONCEPT
SOC I AL

GROU P MANAGEMENT
PHYS IC AL

INDI V I DUAL STR ENGT
L ANGUAGE
CREATIVITY
COGN IT IV E

71



STI TUTI ON I 0 Do NUMBER: 27

SE SSMENT SUMMARY: CANDIDATES

TOTAL

ASSESSMENT SUMMARY: CAND !DATES

UNC TI ON AREA ( STRONGEST TO WEAKEST ) FUNCTION AREA (STRONGEST TO 1,1 EAK EST

ELF CONCEPT
UPPL F MENT AR 1'

NV I RONMENT
NDI V I DUAL STRENGTH
EAL TH
REAT IV I TY

HYSICAL
AFETY
DC I AL

ANGUAGE
ROUP MANAGEMENT
OME CENTER
OGNI T I VE

SESSMENT SUMMARY: TR A I NERS

SAFETY
HEAL TH
SELF CONCEPT
ENVIRONMENT
SOC I AL

INDIVIDUAL STRENGTH
SUPPLEMENT ARY
CRE A TI VI TY

PHYS IC AL

GP OUP MA NA GE MENT
LANGUAGE
HOME CENTER
COGNIT IVE

ASS ESSMENT SUMMARY: TR A INERS

,UNC TI ON AREA (STRONGES.T TO WEAKEST ). FUNCT I ON ARE.A. SST.RONGEST TO W EAKEST ) _

UPP LE ME NT ARY

NDI VIDUAL STRENGTH
ANGUAGE
OGNI T I VE

OME CENTER
AFETY
EALTH
ELF CONCEPT
ROUP MANAGEMENT
OC I AL

NIVIRONMENT
RE AT IV I TY

HySICAL

HEALTH
SAFETY
ENV IRONMENT
SUPPLEMENTARY
HOME CENTER
SELF CONCEPT
SOC I AL

GROUP MANAGEMENT
PHYSIC AL
INDIVIDUAL_ STRENGTH
LANGUAGE
CREATIVITY
COGNITIVE

7 2



TATE Io Do NUMBER: 1

A PI K 1.5 AS.

ASSESSMENT SUMMARY: CANDIDATES

TOTAL rkybci)

ASSESSMENT SUMMARt: C/ <DIDATE3

FUNCTION AREA ( STRONGEST TO WEAKEST ) FUNCTION AREA (STRONGEST TO WEAKEST

SOCIAL
ENVIRONMENT
HEALTH
GROUP MANAGEMENT
SAFETY
SUPPLEMENTARY
LANGUAGE
INDIVIDUAL STRENGTH
SELF CONCEPT
PHYSICAL
CREA TI VI TY

COGNITIVE
HOME CENTFR

ASSESSMENT SUMMARY: TR A INERS

SAFETY
HEAL TH
SELF CONCEPT
ENVIRONMENT
SOC I AL

INDIVIDUAL STRING-fi-T
SUPPLEMENTARY

_ CREA TI VI TY
PHYS IC AL
GR OUP MANAGEMENT
LANGUAGE _
HOME CENTER
COGNIT IVE

ASSESSMENT SUMMARY:___ TRAINERS

FUNCTION AREA ( STRONGEST_TO .WEAKEST.) FUNCTION AREA___..(ST RONGEST__TQ JLEAKES.T.)

HEALTH
SOCIAL
SUPPLEMENTARY
INDIVIDUAL STRENGTH
SELF CONCEPT
SAFETY
LANGUAGE
GROUP MANAGEMENT
ENVIRONMENT
COGNIT IVE
HOME CENTER
PHYSICAL
CREATIVITY

s

HEALTH
SAFETY
ENV I RONMEN T

SUPPLEMENT
HOME CENTER
SELF CONCEPT
SOC I AL

GROUP MANAGEMENT
PHYSICAL
INDIVIDUAL STRENGTH
LANGUAGE
CREATIVITY
COGN IV E._

7 3



TATF- Io Do NUM3ER: 2 TOTAL 1,1,_,;.);c11

IA WA

SSESSMFNT SUMMARY; CANDIDATES ASSESSMENT SUMMAR',': CA ND IDATES

_ _ _ _ _ _ _

FUNCTION AREA ( STRONGES TO WEAKEST / FUNCTI ON AR:A (STRONGEST TO WEAKEST I

SELF CONCEPT
HFALTH
CREATI VI TY
SAFE TY
ENVIRONMENT
INDIVIDUAL STRENGTH
SOCIAL
SUPPLEMENT ARY
LANGUAGE
PHYSICAL
HOME CENTER
GROUP MANAGEMENT
COGN IT IVE

SAFETY
HEAL TH
SELF CONCEPT
ENVIRONMENT
SOCIAL.
INDIVIDUAL STRENGTH
SUPPLEMENTARY
CREA TI VI TY
PHYS ICAL
GP OU P MANAGEMENT
LANGUAGE
HOME CENTER
COGNITIVE

SSFS .SMENT SUMMARY: TR AINERS ASS ESSMENT SUMMARY: _TRAINERS_

..FUNCT ION AREA ( STRONGEST TO .yEAKEST / FUNCTION. AREA___(STRONGEST JO_W EAKEST

HEAL TH
SAFETY
SOC I AL
ENVIRONMENT
GROUP MANAGEMENT
HOME CENTER
SELF CONCEPT
SUPPLEMENTARY
PHYSICAL
_INDIVIDUAL STRENGTH_
CREAT IV I TY
COGNIT I VE
LANGUAGE

HEALTH
SAFETY
ENVIRONMENT
SUPPLEMENTARY
HOME CENTER
SELF CONCEPT

.

SOC I AL
_

G R OU P MANAGEMENT
PHYSICAL
INDI V I DUAL_ S TR_EN GT.
LA NG UAGE
CR EAT IV I TY
COGN IT IVE__



TATE I o Do NUMBER: 3

A./w EXIC..C.J

SSESSMENT SUMMARY: CANO MATES

-)
TOTAL IN ol

ASSESSMENT SUMMARY: CA.ND IDATES

FUNCTI ON AREA (STRONGEST TO wEAK EST ) FuNCT I ON AREA (STRONGEST TO WEAKEST )

ENV I RONMENT
SELF CONCEPT
SAFETY
HEALTH
PHYSICAL
INDI VI DUAL STRENGTH
SUPPLEMENTARY
GROUP MANAGEMENT
SOCIAL
HOME CENTER
CREA TI VI TY

LANGUAGE
COGNIT IVE

SSESSMENT SUMMARY: TRAINERS

SAFETY
HEALTH
SELF CONCEPT
ENVIRONMENT
SOCIAL
INDIVIDUAL STRENGTH
SUPPLEMENTARY
CREA TI VI TY
PHYS ICAL
GROUP MANAGEMENT
LANGUAGE
HOME CENTER
COGNITIVE

..........'

ASS ES SM ENT.. SLAM AR tRAINERSA

FUNCT ION AREA (STRONGEST. To WEAK E ST ) FUNCT I ON ARE A 15T_RONGE.ST

SUPPLEMENTARY
HOME CENTER
SAFETY
HEALTH
SELF CONCEPT
ENVIRONMENT
GROUP MANAtEMENT
PHYSICAL
SOCIAL
INDIV IDUAL STRENGTH
COGNI TI VE
L A.NGUAGE

CREATIVITY

I.

HEALTH
SAFETY
ENV IRONMENT
.SUPPLEMENT ARV
HOME CENTER
SELF CONCEPT
SOCIAL
GROUP MANAGEMENT
PHYSIC AL
.INDI V I DUAL STR ENGTH
LANGUAGE
CREATIVITY
_COGNIT IVE

7 5



TATE.I0 Do NUMBER: 4

Cl/K L 11 H

SSESSMENT SUMMARY: CANDIDATES

TOTAL Re. 611

ASSESSMENT SUMMARY: CANDIDATES

FUNCTION AREA (STRONGEST TO WEAKEST) FUNCTION AREA (STRONGEST TO WEAKEST,

SAFETY
ENVIRONMENT
AEALTH
PHYSICAL
SOCIAL
SUPPLEMENTARY
HOME CENTER
LANGUAGE
:REATIVITY_.
SELF CONCEPT
COGNITIVE
;ROW) MANAGEMENT
INDIVIDUAL STRENGTH

SSESSMENT SUMMARY: TRAINERS

SAFETY
HEALTH
SELF CONCEPT
ENVIRONMENT

_SOCIAL
INDIVIDUAL STRENGTH
SUPPLEMENTARY
CREATIVITY
PHYSICAL
GROUP MANAGEMENT
.LANGUAGE
HOME CENTER
COGNITIVE

^

ASSESSMENT SUMMARY: TRAINERS

RiNCTION AREA (STRPNGF5T.J.D.W.EAKEST) FUNCTION AREA (STRONGEST TO WEAKEST)._

ACNE CENTER
>UPPLEMENTARY
SAFETY
,ANGUAGE
:REATIVITY
iEALTH
ENVIRONMENT
'HYSICAL
:OGNITIVE
INDIVIDUAL STRENGTH
;ELF CONCEPT
;OCTAL
r2.0UP MANAGEMENT.

S.

7 6

HEALTH
SAFETY
ENVIRONMENT
SUPPLEMENTARY
HOME CENTFR
SELF CONCEPT
SOCIAL
GROUP MANAGEMENT
PHYSICAL
INDIVIDUAL STRENGTH
LANGUAGE
CREATIVITY



TATE Io Do NUMBER: 5

TEX/I

SSESSMPNT SUMmARY: CANDIDATES

TOTAL

ASSESSMENT SUMMARY: CANDIDATES

FUNCTION AREA (STRONGEST TO WEAKEST) FUNCTION AREA (STRONGEST TO WEAKEST).

SAFETY
HEALTH
SELF CONCEPT
ENVIRONMENT
SOCIAL
CREATIVITY
SUPPLEMENTARY
JNDIVIDUAL STRENGTH__
PHYSICAL
GROUP MANAGEMENT
HOME 'CENTER
LANGUAGE
COGNITIVE

SAFETY
HEALTH
SELF CONCEPT
ENVIRONMENT
SOCIAL
INDIVIDUAL STRENGTH
SUPPLEMENTARY
CREATIVITY
PHYSICAL
GROUP MANAGEMENT
LANGUAGE
HOME CENTER
COGNITIVE

SSESSMPNT SUMMARY: TRAINERS ASSESSMENT SUMMARY: _TRAINERS

FUNCTION AREA. (STRONGEST To wEAKEST) FUNCTION.AREA (STRONGEST TO WEAKEST).

HEALTH
ENVIRONMPNT
,SAFETY
SOCIAL
SELF CONCEPT
INDIVIDUAL STRENGTH
PHYSICAL
GROUP MANAGEMENT
CRFATIvITY
SUPPLEMENTARY
HOME CENTER
LANGUAGE
COGNITIVE

1.

HEALTH
SAFETY
'ENVIRONMENT
SUPPLEMENTARY
HOME CENTER
SELF CONCEPT
S.00IAL
GROuP MANAGEMENT
PHYSICAL
INDIVIDUAL STRENGT.H..___.
LANGUAGE
CREATIVITY
COGNITIVE

7 7



LOT Io Do NUMBER: 6

TI.Fx Pac

SESSMENT SUMMARY: CANDIDATES

,.
TOTAL I) I CA

ASSESSMENT SUmMARY: CAND 1DATES

FUNCTI ON AREA (STRONGEST TO W EAKEST 1UNCTION AREA (STRONGEST TO WEAKEST )

ELF CONCEPT
EALTH
NDI VIDUAL STRENGTH
.AFETY
NVIRONMENT
UPP ME NT AR

OC I AL

HYS IC AL
,REATIVITY
"ROUP MANAGEMENT
ANGUAGE
:OGN IT IVE
(OME CENTER

,SESSMENT SUMMARY: TR A INERS

SAFETY
HEALTH
SELF CONCEPT
ENVIRONMENT
SOC I AL

INDIVIDUAL STRENGTH
SUPPLEMENTARY
CRE A TI VI TY

PHYS IC AL

GR OU P MA NA GE ME NT

LANGUAGE

_ _

HOME CENTER
COGNIT IVE

ASSESSMENT SummARy: _

U.NCT ION AREA ( STRONGEST___TO.._WEAKESTI..FUNCTI..O.N .ARE W._EAKESTJ _

INV I RONMENT

lEALTH
IOME CENTER
UPPLEMENT ARY
ELF C CNCE PT
,AFE TY

OCI AL
HYSICAL
ANGUAGE
NDIV I DUAL STRENGTH
OGNIT IVE
ROUP MANAGEMENT
REATIV1TY

s

HEALTH
SAFETY
ENV IRONMENT
SUPPLEMENTARY
HOME CENTER
SELF CONCEPT
SOC IAL
GROUP MANAGEMENT
PHYSIC AL
INDIV I DUAL STR ENGTH
LANGUAGE
CREATIVITY
COGNIT IVE

7 8



OT To Do NUMBER: 7

/VElt, /1,1 1-

ESSMENT SUMMARY: CANDIDATES

TOTAL k 01

ASSESSMENT SUMMARY: CANDIDATES

CTION AREA ( STRONGEST TO WEAKEST) FUNCTI ON AREA (STRONGEST TO WEAKEST

F CONCEPT
FETY
LTH
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State Institution

Code Code

ARKANSAS

01 Arkansas State University

II LOUISIANA

02 Northwestern State University

03 Southern University

04 University of Southwestern Louisiana

05 Grambling

III NEW MEXICO

06 U. N. M.

07 New Mexico Highlands University
Eastern New Mexico University
New Mexico State San Juan Branch
Midwest (UNM)
Gallup
Grants Head Start
Western New Mexico University
Adelino Head Start

VII 08 NEW MEXICO PILOT

IV OKLAHOMA

09 Eastern Oklahoma State College
Sallisaw Head Start

V TEXAS

10 Amarillo College (P.E.S.0.)
Lubbock Christian

8 0



V TEXAS con't.

11 Austin Community College

12 El Paso Community College

13 Incarnate Word
San Antonio

14 Midland College

15 Pan American University

16 Texas A & I

17 T. S. U.

18 T. W. U.

19 South Plains Junior College
Vernon Regional Junior College
Southwest Texas Junior College
Howard County Junior College

20 Tarrant County Junior College

VI TEXAS PILUS

216 T.W.U.

226 Pan American University

236 T. S. U.

246 Texas A & I

256 Stephen F. Austin

266 Tarrant County Junior College

276 T. C. U.

8 1



SUMMARY

Presented below is a summary of the number of participants in eachof
the four priority groups for CDA assessment as determined by the system
described.

STATES

First

PRIORITY GROUPS

FourthSecond Third
Arkansas 20 9 24 10

Louisiana 1 15 30 110

New Mexico 10 8 39 39

Oklahoma 1 1 1 38

Texas * 8 29 35 212

Total 40 62 129 409

*Two hundred nineteen participants in the study were enrolled
in Texas pilot CDA training programs. Texas pilot candidates were
not assigned priority group standings because they will be assessed
by the CDA Consortium under special arrangement. Their names and
addresses are already on file at 'the CDA Consortium.

The primary reason for the large fourth group was that in approximately
two thirds of the cases candidates did not send in their post perfor-

mance profile. Approximately one third did not take the Concept Tn-

ventory. Using data available it is projected that severty-fivc per-
cent would be in group three.

Names, addresses and priority group assignment of all candidates in the

study have been senttp the CDA Consortium.

Criteria for assignment to each priority group were:

High Priority Group. According to the information collected, approximately
100 trainees in th.,2 first group were reported to have a high degree of

readiness to be assessed for the CDA credential. Trainees in the first

group met the following criteria:

1. Their response to the Position Analysis showed that they
perform an adequate number of activities in a center in
order for an assessment to take place.

2. They reported that their CDA Portfolio is almost completed.

3. Performance Profiles submitted by the trainee and trainer

and Concept Inventories showed that the trainee was at least

competent in all 13 CDA function areas and highly competent

in most.

8 2



econd Priority Group. According to the information collected approximately 150
rainees in the second group could also be ready to be assessed fOr the CDA cre-
ehtial. Trainees in the second group met the following criteria:

1, Their response to the Position Analysis showed they perform an ade-
quate number of activities in a child center in order for an assess-
ment to take place.

2. They reported that they are in t,e process of developing their CDA
Portfolio. (Those in the first group have completed or almost com-
pleted.)

3. Performance Profiles submitted by the trainee and their trainer
and the trainee's Concept Inventory showed that the trainee was
competent in all 13 CDA function areas. (Those in the first
group showed highly competent in most areas.)

'hird Group. According to the information collected, trainees in the third
woup were not ready for assessment because

1. it was reported that they need to improve in one or more
of the 13 CDA function areas to meet CDA performance
criteria; or

2. they reported that they had not yet begun or had only be-
gun developing their CDA Portfolio.

ourth Group. It was not possible to determine whether or not the trainees
ere ready for CDA assessment for one or more of the following reasons:

1. Their Position Analysis was not completed.
2. It was not reported how far along they were

in developing their Portfolio.
3. There was no Performance Profile provided by the trainer.
4. There was no Performance Profile provided by the trainee.
5. No Concept Inventoey was completed by the trainee.

8 3
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AN OBJECTIVE OVERVIEW cr C-)A

REGION VI

As a consultant with. University Research Cor ion, have had the

opportunity over the past few weeks to review tl ry of CDA progress

in Region VT, speak with project directors, some candidates, college deans,

OCD staff, cne Regionul "oordinator and others regarding their operation

and concerns with CDA 'ew the newly prepared LAT Guidelines. With no

vested interested in CDA, I feel I can theeTfore provide an objective over-

view of where CDA is in Region VI which the Regional Coordinator has asked

me to include in his final report to the Child Development Associate Consor-

tium.

In general, the CDA philosophy and the CDAC assessment and credentialing

process has been wall received and great strides have been made in the region

in its imp'!ementation. The Region VI Federal Regional Committee on Children

and Youth, made up of persons from the regional, state, and local agencies,

both public and private have endorsed the CDAC and the assessment/credentialing

process that it approved in March. The Office of Early Childhood Development,

a division of the Texas Office of Community Affairs, under a contract with CDAC

has been successful in implementing seven TE as pilot projects which have at

least 200 persons now ready for assessment. Regional OCD, through its f/TA

contracts, has spent approximately 10 man years in the last 2 years converting

Head Start Supplementary Training to Child DevelopmAnt Associate T' ining. Res-

ponsible private day care operators are increasingly aware of the need for pro-

fessional standards For child care workers. It appears that within the next

few years the Texas Department of Public Welfare may set a policy requiring at

8 4
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least one CDA per licensed center throughout the state. Increasing numbers

of educators throughout the region are becoming proponents of competency-

based professional training and assessment and willing to accept CDA's into

their ranks.

However, as with any new system their are problems and concerns. I will

attempt to give my impression of the concerns from several perspectives:

The Candidates: First and foremost the candidates, having trained for years,

want to b assessed and credentialled nov,L They fear the time lag between

training and actual assessment. Many are concerned because over time their in-

dividual trainers areleaving those positions (:.nd they feel they need them as

part of the LAT. Others are concerned because they don't feel the trainers

have spent enough time with them. Still others find a change of trainers or pro-

ject directors confusing during the training process.

Most .-.andidates feel that they need more time notification in preparing the

necessary documents for both national CDAC assessment and regional assessme.,t/

prioritizing screening. They seem to feel this is the fault of CDAC, OCD, the

Regional Coordinator. (0CDEnd the Regional Coordinator feel the fault lies with

project directors o rainers.)

There is fear on the part of both candidates and trainers that CDAC representa-

tives will not understand the problem§ inherent in bilingual-bicultural portions

of the states. Many fear the LAT approach to ,ssessment because strangers observ-

ing classroom routine automatically changes the behavior of the children and the

and the candidate. Some have even suggested the use of paper and pencil type tests

as.part of the assessment process. Having reviewed the guidelines for assessment,

it is clear that reading and writing ab:Hty will necessary for successful assess-



ment.

3

While the Regional Coordinator has stressed the purposes and aims of the

regional assessment/prioritizing screening process, many cand4dates do not have

a clear understanding of.the differences between it and the CDAC credential award

system.

Especially in Texas,End particularly in the joint HSST-Texas pilot projects,

there is apt to be a great deal of resentment by the HSST candidates as Texas CDA

candidates are assessed and possibly credentialed and they are not. Additionally,

as some candidates do not meet the assessment criteria, fear of even applying for

assessment will multiply. Potential candidates, grow more wary of CDA training

as they see candidate failure, the slowness of (Ale assessment credentialing pro

cess, and/or the lack of acceptance of the credential by professiona orpni:la-

tions, education agencies, or potential employers.

Project directors and trainers: The project directors and trainers, while very

much behind the CDA competency based philosophy, also express many of t&.: same

concerns as the candidates. These include the time lz!J between trainirj assess

ment, lack of information from CDAC as to when, how, and who will be assessed,

fear of a lack of understanding on the part of the CDAC representative' to tne bi-

lingual-bicultural problems, and lack of acceptance of the credentia wnen it is

awarded. They also have special concerns.

Almost every project director I have spoken with nas expressed gtatitude for

the helpfulness and interest of the Regional Coordinator in their programs. At

the same time they are often times distressed with the lack of information frof!

or involvement with the national CDAC and-at times regional OCD. They feel they

have little input (and no formal mechanism for input) into the plans iieh they

must implement andvhicn affect the training plans they must develop.

8 6
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In many c,s project directors are having difficulty selling the CDA con-

cept to the un-iversities Lhey represent. They feel that more direct contact by

CDAC and/or C staff would be helpful in gaining the acceptance of this still

unproven product.

Proicct directors, trainers, and center directors will increasingly have

morale problems with the candidates, especially in joint projects, as some are

assessed and others are not on an apparent non-logical basis. In Region VI an

assessment/prioritizing system is n place that would rank candidaLes in order

of those most ready to be assessed by CDAC. This sytem was devised by the Regional

CDA Coordinator and accepted by the project dire tors in all five states in the

fall of 1974. While the system has been helpful to trainers and candidates as

a training tool which allows them nsight into the strengths and weaknesses in

each of the six competency areas, and while it wi71 provide valuable T/TA needs

information for both the regional office and local projects, its third function

of providing a rational basis for assessment in Region VI has been lost. A re-

view of correspondence between CDAC and the Regional Coore.rWbrs office, as well

as discussions with regional OCD staff and the Regional Con .,nator reveals little

int-Lrest in the system (which might prove most profitable in terms of money, morale

and time.

Reaional Coordinnor and OCD: For whatever reason (misunderstanding regarding the

purr.se o!' the ).egional assessment/prioritizing system, termination of the Regional

CDA Coord41,t ''s position, etc.) the flow of information from CDAC to the regional

offices hes been almost non-existent. This in turn makes effective communication

with grantees difficult_ It is unfortunate that information regarding the new

assessment procAures and the "rules" regarding assessHent/credentialing have been

obtained only through jr.ormal communication.
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Of course the regional Coordinator and regional staf re pleased that assess-

ments will soon be underway in the region because of the contract with the Texas

pilot projects. However, OCD staff are concerned over the fact that there are not

equally concrete plans forthe assessment of HSST candidates.

In individual conferences, workshops, meetings with educational agencies, and

the Federal Regional Committee onChLi ren and Youth, OCD and the Regional Coordina-

tor have encouraged and promoted CDA philosophy, training, and the CDAC award sys-

tem. They have offered support and suggesjons to CDAC in an effort to p,ovide a

cost effective efficient strucLure for assessment in Regional VI. There is a

feeling that CDAC misunderstood the purpose of the regional system. However, al-

though they regret the lack of consideration by CDAC of their suggestions, they

continue in their support.

CDA is off the ground in Region VI. Many people have worked, and will con-

tinue to work, hard and patiently to promote quality child care in this Region. A

first step is development of professional standards for child care workers. It is

for this reason that CDAC has been supported. It is now the responsibility of CDAC

to insure that their efforts do not go unrewarded. Assessment and credentialing

must take pace soon. The Consortium must renew the confidence of these dedicated

people by providing reliable and up-to-date information on where assessment/credential-

ing is and where they stand. And finally; the CDAC vist take any necessary steps

to.insure that the -.redential award system actually does assess competency in order

to promote its acceptanu as a professional standard.

Terry Dismukes



TO:

The Child Development associate Coresortium

Pat Murphy
Charles Cotten
Allee Mitchell
Leon Paulson
Carroline Carroll

FROM: J. K. SouthardIP'

February 3, T(/75DATE:

SUBJECT: Monthly Activity Report

Child Development Associate
1507 Pacific Avenue - Room 624
Dallas, Texas 75201

Dick Orton
Jeannette Wetson
Tommy Sullivan
Ray Williams
Virginia Kronfeldt

for January, 1975

I. MAJOR ACCOMPLISHMENTS

A. Conducted Workshop on Southwest Region plan to collect baseline
data on CDA trainees - January 28, 29, 30, 1975, in Irving, Texas,

B. Evaluation of Workshop.. - Total number of participants registered: 38.
68 Participc,Hts' responses to Workshop evaluation form.
Besed on an analysis of the partieipaets' responses to thn evalua-
tion form, the following con(lusions can be made:
Workshon Design

1. The large group - small discussion group format was
very well received. Almost everyone felt they were

involved.
2. The CDA-HSST slide tape presentation and training film

added a great deal tG the workshop.
3. Even though most participants wore pleased with the

facilities, there were some who were not,
4. Most participants like:the structured schedule and some

did not.
5. The group leaders did an excellent job in relyting to

the needs of the people.
6. For almost everyone the workshop was on target with its

purpose.
Workshop Content and Materials

1. Presentations and discussions were clear for the vast
majority nf participants. Some participants had trouble
with how it all fits together and with the Concti)t In-
ventory.

2. The ODA Coesortium input (organizers, criteria, portfolio

Nisconsin Avenue, lite 301E ED Washington, D.C. 20014 0 Phone 301/652-7144



Monthly Aztvicy Report for Januany, 1975
J. K. Southard
Page Two

guidelines) was clear and had high acceptance.
Only one respondent stated that the criteria were
unclear...Thanks to CDAC.

3. Almost everyone liked the Manual, Profile, Position
Analysis and Record of DevelopTent. The Record...

received the highest rating.
4. The Concept Inventory received mixed reviews. In

the form it was presented, it is of little use; but
the idea is supported by most of the participants.
It needs a great deal of work.

5. It is clear that the assessment procedures presented
are only to collect bv;eline data to improve train-

ing and not to be used to awaPd a credential or
certificate.

Summary: It was a good workshop. There were fewer problems than

I anticipated. To evaluate its effectiveness we will have to wait

until we can see outcomes from Ulf,. field.

II. TRAVEL:

A. January 2, 1975, Nacogdoches - Met with Eun Howard to

go over gion plan and review all materi,.
B. January 7, 1975, Austin, Texas - TOECD TEA reviewed pro-

posals for occupational analyses at TEA. Discussed Region

plans and critiqued materials.
C. January 8, 1975, Houston, Texas, Took Assessment Manual

copy to TSU for printing.
D. January 14, 1975, Dallas, Texas, Visited DISD Skyline

Center early child center.
E. January 20 24, 1975, Washington, D. C., - CDAC Workshop

for training of Representatives invo+ved in winter validity

study. Mct with University :esearch Corporation regarding
Region 4orkshop plans.

III. EARLY WARNINGS:

A. One of the stated benefits to CDA caodidates Participating
in the collection of baseline data is to be placement/assign-
ment Jr a priority ranking for entry into Consortium assess-
manfs for this region. If the Consortium imposes its own
order of priorities without regard or consideration for this
resion's plan, we may have a problem.
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DEPAVI'MLNTOFFIU,LTKIDUCATION.ANr)vvrtrArc
REGIONAL orrICE

1114 COMMERCE STREET
DALLAS. TEXAS 75202

TO: HSST Directors

FROM: Charles Cotten
Management Specialist

OFFICE or

THE firCIONAL DIRECTOR

DATE: Decmber 6, 1974

SUBJECT: CDA Assessment
Workshop

Th. MA Assessment Workshop for Region VI will be held in Dallas from

nom January 28 through noon of January 30, 1975.

The Purpose of the.workshop will be to train all HSST trainers and

field supervisors, both full time and part time, in the use of instru-

ments and techniques employed in gathering baseline data on all trainees

in the'region. It is anticipated that everyone involved in HSST/CDA

training during the spring of 1975 will participate in the assessment.

Results from the data collection will be analyzed to upgrade training

programs, individualize instruction for those requiring further train-

ing, and determine levels of performance of those exiting HSST pro

grams.

HSST trainees in protected categories may participate in ,he assess-

ment. Trainees who have exited training previously, that is, F!re 3t

enrolled in training in the spring of 1975 will not.be included in

this assessment. A system to include them laLer 's being devised.

The workshop will be conducted by Dr. J. K. Southard, Coordinator uf

CDA Assessment for the Southwest Region. University Research Corpor,?.-

tion will coordinate and assist n presenting 'lie workshop.

Travel and per .diem expenr;es shall be assumed through your project

grant budgets. As projcct director, you are responsible for inform-

ing your.trainers of their participation.

Only trainees ,Jhose trainers or supc.-visors attend the workshop will

be involved in the assessment this spring. Results will be used to

set priority standings for trainees to be involved in later assessent

for the national CDA Credential.

Have a pleasant holiday season.

See you in January.

lh

9 1
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(Attached Addressees)

tadvershy research corporatIon

December 18, 1974

University Research Corporation has been contracted by th2 National Office of
Child Development to provide regional workshops and materials development serv-

ices to CDAMSST programs. In cooperation with Dr. J. K. Southard, Coordinator
of CDA Assessment for the Southwest Region and Region VI Office of Child Devel-
opment, we will coordinate and assist in conducting a workahop in Dallas,

Texas, on January 23, 29, and 1975.

This workshop will serve as a ,

-aining session covering the CDA assessment

system to be used in Region VI. Everyone involved in CDA arograa developmcals,

training and field supervision should plan to attend. Would you please.arranaa
for all of the appropriate part-time and full-time staff in your program to

participate in this workshop.

The workshop vill be held at the Ramada Inn, 120 West Airport Freeway, Irving,

Texas (there .;_a haurly limousine service from the Dallas-Ft. Worth Airport).
Special arrangements have been made for room accommodations. in order for you

and your staff to take advantage of the reduced rate of $13/day available to

workshop participants, please complete and return the enclosed preregistration
cards by January 13, 1975. URC will be responsible for your hotel arrangements
in line with preferences indicated on the reservation card. Additional cards
have been enclosed for those trainers and field supervisors in your program who

will be attending the conference.

Travel anc7 per diem expenses for you and your staff are to be incurred by your

project budget. If you should have any questions regarding this matter, pleasa
contact your Region VI Office.

Feel free to call or write Laura Battey of our office (301/654-8338) regarding

questions you rata have concerning the workshop arrang2mcats. We look forward

to seeing you ea January 23.

LJ:ewk
Attachments

cc: ,Tharles jone'

Sincetely,

Leroy Jones
Project Director

9 2
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REGION VI WORKSHOP AGENDA
January 28 - 30, 1975, Dallas, Texas

TUESDAY, JANUARY 28, 1975

12:00 - 1:30 Registration Ballroom Lobby

1:30 - 2:00 Opening Remarks - OCD Saion I

2:00 - 2:30 CDA/ C/N Overview, (Leroy.Jones) Salon I

2:30 - 3:00 Slide-tape presentation,
"CDA/HSST: Together Towards

Competence" Salon I

3:00 - 3:15 Coffee

3:15 4:00 Rationale For Assessment/Region
VI Plan; Relationship of Training

and Assessment; Overview of
Materials; Workshop Format,
(Dr. Jerry Southard)

4:00 5:00 Four small group meetn
Position Analysis

5:30 - 6:30 Hospitality

WEDNESDAY, JANUARY 20, 1975

Salon I

Salon I
Bambu Room
Cacto Room
Conferencia Room

(Suite to be

announced)

8:30 - 9:15 Orientation to Analysis bf
Performance Profile Salon I

9:15 9:30 Coffee

9:30 - 11:30 Four small groub meetings on
Analysis of PerformAnce Profile Salon I

Bambu Room
Cacto Room
Confrencia Room

11!30 - 1:00 Lunch

1:00 2:00 Orier.Lation to Observation Sal,In I

Record

9 3
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WEDNESDAY, JANUARY 29, (Continued)

2:00 - -:00 Small group discussion of
Observation Record

3:00 - 3:15 Coffee

3:15 4-00 Smal:. group discussion of
CDA Portfolio GUidelines

4:00 4:30

AGENDA, Page 2

s,alon I

Bambu Room
Cacto Room
Conferencia Room

Salon I
Bambu Room
Cacto Room
Conferencia Room

Large Gro,i) Summary and Pick Salon I

THURSDAY, JANUARY

'Up Materlals for Trainees

30, 1975

8:30 - 9:00 Concept Inventory Orientation Salon I

9:00 9:15 Coffo

9:15 - 11:15 Concept Inventory Administration,
four small group meetings

Salon
Bambu Room
Cacto Room
Conferencia Room

11:15 - 11:45 Summary and Deadlines Salon I

ff..%

9 1

university reseal ch cor- -Ition



AN EVALUATION OP
CUA/HSST UORKSIMP

REGION VI OFFICE OF CHILD L.:::VELOPNT
January 28 - 30, 1975, Texas

1 Workshop Design

A. Circle the small group you were in: A 8 C D

D. Please rate the following sessions:

1. Opening remarks

2. Slide-tape presentation

3. Large group orientation sessic s

Sma_ -oup work sessions

5. Wrap-up session

Not
1

Useful

2 3

Excellent
4 I 5

1 /3 211 13

5 IS 27 lg
23 j 7`i 3

3 12 30 I/6
ig I

C. To what extenL do you D oc or disi cie with the following stateTents?

1. All activities wire consistent with
workshop objectives.

2. The schedule was too structured

3, The group facilitators w(7,.re

tent and effective.

4. The workshop facilities (e.=7.,
meetin:g room,3, coffee breaks, etc.) 7 1
erthanced the workshop.

5. All particinans h,i opflortunities
for involvement.

The film provid(2 useful practice in
recording cbservetion.

D. The workshop wc,s:

rarongly Strongly

Agree I Disagree
sil 7

,

2,2 l/2
li ci r

.9

g) /6

5 5

ti 7
1

(use back if nece.f.sary)

95
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Workshol? Content and Materials

A. The following presentations and 0-Houssions were:

1. Rationale ior assessment/data collection piangS

2. Position analysis

3. The 13 critical functions and criteria

01. Performance profile

5. Performance levels

6. Record of development

7. Portfolio guidelinen

8. Conr--:' i--ntory

9. Sy+ -sin of the assessment coml.;onents

B. Plea: '..nu following materials;

1. iL manual

2. l'r,!7ition analysis

:'erformance profile

4. Record of development

5. Portfolio guidelines

6. Concept inventory

(.11!ar Tor!

37

qo

SE

61.1

70

F

3

I/Y 7

0 7

2 7

3 7 z/
3 G, 1 5

Not Useful Excellnt
1 2 7 4 .5

0 .2, I? 23 /2-

C) 3 22 30 .5

1 1 2 I 17 7

(.; 6 a 25- q

/ci S7 /3 /6 / 1

C. The concept inventory: (Check one)

2'1% L./ 1. Should be abandoned. Why?

61% 35- Li 2. 7,hnuld be i:.2pt hut needs much improvement. now?

15- 70 9 / / 3. Is OK the way it is.

D. Is it clnar thz-:t this assessment procedure is only for collecting

.!.a and -1proving training and is not going to be u-,-6 to award

a rit...denta:d or certificate? MI Yes /2 No /cy

E. Comrnts, Questions, reactions, suggestions, etc.: (Use the back

for C and E if necessary.)

LT

13

/0

1 2

36,

30

ui) r

Pt, .2.
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DIRECTORY

ARKANSAS V Jennie B. Bates, Asst. R.T.O., Val . CDA

30 Dal timore
Little Rock, Arkansas 72206

(501) 374-9000

EVa Lee Graves, Project Manager., Arkansas
hrkansas State University
Beebe, Arkansas 72012
(501) 882-3353

Marie Mowery, Field Trainer , Arkansas
ARVAC, Inc.
Oardanelle, Arkansas 72834

Jo Ann Nalley, R.T.O. , Arkansas
Box 808
State University, Arkansas 72401
(501) 972-3055

Annette J. Roper, CDA Trainer
1910 East 4th Street
Little Rock, Arkansas 72202
(501) 376-6084

Nancy E.M..Sexton, Trainer, ASU-Beebe, Arkansas
1/ 25 Oakwood Road, Apt. A-16

Little Rock, Arkansas 72202
(501) 664-7545

I,/ Peggy Smith, CDA Trainer, ASU-Beebe, Arkansas
915 Leverett St.
Fayetteville, Arkansas 72701
(501) 521-1173

ray Stein, Trainer, ASU-Beebe, Arkansasv
819 Holden
Newport,' Arkansas 72112
(501) 523-5784
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COLORADO Velma, Lehman, Director, CDA Pilot, Denver Pilot/CDA
1001 E - 62
Denver, Colorado 80216
(303) 287-3311 V-291

SUpert Padilla, OCD Region VIII
2007 E 115th P1
Denver, Colorado 80233
(3n3) 837-3107

Gary Walker, Division Director, Community k;ollege/Denver
Denver C.D.A. Pilot

2655 Alkire
Gblden, Colorado 80401

LOUISIANA Pearl Andrews, Program Director/Manager, Southern University
P. O. Box 9651
Southern University
Baton Rouge, Louisiana 70813
(504) 771-2480

Beverly A. Brown, North Central Louisiana State Staff
Training Director, CDA , NAAA

400 High Street
Natchitoches, Louisiana 71457

RUby Cardozo, Regional Training Office, Head Start, Southern
University

1066 Mayhau Drive
Baton Rouge, Louisiana 71801
(504) 771-4181

Rbbert H. Chandler, Jr., Training and.Technical Asst. Program
Manager, Louisiana

5790 Florida Blvd.
Baton Rouge, Louisiana 70806
(504) 389-7091

Dr. Jeannette Gardiner, Assistant Director, CDA
U6L, Box 235
Lafayette, Louisiana 70501

Varna Johnson, Local Interdisciplinary Staff Training Director
NAAA

Ppt. # 1

Vaison de Ville
Natchitoches, Louisiana 71457
(318) 352-9:510.
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LOUISIANA
(Cont.)

Ttm Marie Litt .

10677 So. Gibbens Dr.
Baton Rouge, Louisiana 70807
(504) 771-4181

Martha A. Oates, Field Supervisor, Southern University
P. O. Box 10068 - S.U. Post Office
Baton Rouge, Louisiana 70813
(504) 771-4880 .

MARYLAND Tupper Webster .
8506 Woodhaven Blvd.
Bethesda, Maryland 20034
(301) 365-5414 (home phone)

NEW MEXICO

v

Nate Archuleta, CDA Director
University of New Mexico
College of Education
Albuquerque, New Mexico 87131
(505) 277-6326

Ann Marie Beck, Head Start Director, E.O.B. Head Start
2010 Bridge S. W.
Albuquerque, New Mexico 87105
(505) 766-7230

Adrian Bustamante, Coordinator, Untversity of New Mexico

6001 San Mateo, N. E.
Albuquerque, New Mexico 87109

(505)277-2931

Joe D. Garcia,RTO
P. O. Box 266
Grants, New Mexico 87020
(505)287-3584

L. Antonio Gonzalez, Program Manager, HSST
HSST, Education Department
Highlands University
Las Vegas, New Mexico 87701
(505) 425-7511, Ext. 381

Olivia Martinez, Educational Specialist, CDA Project U. N. M.
College of Education, Room 117
Albuquerque, New Mexico 87131
(505) 277-6326

9 9
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NEW MEXICO
(Cont.)

Leo Varela, Head Start Director
P. O. Box 151
Pecos, New Mexico 87552
(505) 757-6120

OKLAHOMA Faye Campbell, T/TA GRaLtee
120 N. E. 26th
Oklahoma City, Oklahoma,73105
(405) 521-2861

TEXAS

Dale Chlouber, Project Director, Eastern Oklahoma State
College

P. O. Box 423
Wilburton, Oklahoma 74578
(918) 465-2225

Pam Hill, Instructor, E.O.S.C.
E.O.S.C.
P. O. Box 1302
Wilburton, Oklahoma 74578
(918) 465-2361

Judith J. Lucas, RTO - Oklanoma
University of Oklahoma
555 Constitution
Norman, Oklahoma 73069
(405) 325-1821

Dixie K. McKinzie, Instructor, Eastern Oklahoma State College
4100 W. 19th C-105
Stillwater, Oklahoma 74074
(405) 624-0339

Cleo Turman, State T/TA
Rt. 4, Box 128
Choctaw, Oklahoma 73020
(405) 521-2861

Verna Bagley, Asst. Regional Training Officer, TWU
506 Reedy
Henderson, Texas 75652
(817) 382-5441 (office - Texas Woman's University)

Dr. Jessie W. Bateman-Barns, Director, Texas Woman's University
Box 24131
Denton, Texas 76201

(817) 382-5441

-4-
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TEXAS

(Cont.)

V

%die Barrett, Instructor/Trainer TWU
4801 Sanger # 21
Waco, Texas 76710
(817) 772-7525

Arnoldo Benavides
Pan American University
Edinburg, Texas 78539

(512) 381-2571

Judy Bode, Trainer/Director, El Paso Community College

6601 Dyer Street
El Paso, Texas 79922
(915) 566-6781, Ext. 213

Jerry Bogener, CDA Director
Texas A & I

Kingsville, Texas 78313
(512) 595-3200

Sandra K. Burns, TWU
1900. Westminster, # 103
Denton, Texas 76201

(817) 387-2921

Rogelio Cantu, Jr., Regional Training Officer, Pan American

University
Box 734
San Juan, Texas 78589

(512) 381-2571

Caroline Carroll, State Project Director, CDA, Texas Pilots
OECD

614 S. 1st #262
Austin, Texas 78704

Jean Carroll, Head Start RTO, Texas Woman's University
P. O. Box 24131, TWU Station
Denton, Texas 76204
(817) 382-5441

Peg Carter, Training Counselor, Texas Woman's University

P. O. Box 24131, TWU Station
Denton, Texas 76201

(817) 382-5441



TEXAS
(cont.)

Addie Crayton, Project Director, Head Start, T/TA Program

2204 Chestnut Avenue .
Austin, Texas 78722

(512) 475-6445

Uatty Culbertson, Trainer, Incarnate Word College, San

v/ Antonio, Head Start
6038 Winding Ridge
San Antonio, Texas 78239
(512) 828-1261, Ext. 226 or 203

Paulette D. Dulin, irainer
320 S. Georgia .

Parcedes, Texas 78570

(512) 565-3950

Jack Edmondson, Director
1601 S. Cleveland
Amarillo, Texas 79102

(806) 376-5521, Ext. 43

Pargaret D. Emswiler, CDA-Regional Representative, Regional

Office
1222 Commerce
Callas, Texas 75201

(214) 749-2121

Adelina Fritz, Ed. Trng. (Career Development Manager),

E.O.D.C. Head Start
327 Nctleel Rd.
San Antonio, Texas 78222

(512) 532-4131

Kay Funderburk, Doctoral Candidate-TWU, Child Development

3306 Westminister, # 6
Canton, Texas 76201

(817) 382-7156

Jbhn M. Galaviz, Counselor, Supplemental Training
2815 Royal Street
Amarillo, Texas 79106
(806) 376-5521, Ext. 51

ltrgaret Guy, Health Liaison Specialist, AAP
1507 Pacific Avenue, Room 624

Callas, Texas 75201

(214) 741-5385
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TEXAS James Hake, Teaching Coordinator, CDA

(Cont.) CDA/Texas Christian University
hOrt Worth, Texas 76129

(817) 592-2461

Christine D. Henderson, Program Coordinator
3201 Wheeler
Hbuston, Texas 77004
(713) 528-0611, Ext. 360-310

Obn Hunt, Director, Midland
3600 Garfield
Midland, Texas 79336
(915) 684-5871

Celta Hafford, Teacher/Trainer HSST
2440 Lake Air
Waco, Texas 76710

(817) 772-562C

ffigene Howard, Coordinator, Stephen F. Austin
1801 York Dr.
Nacogdoches, Texas 75961

(713) 569-2904

Jeannette Jones, CDA Field Supervisor, 7-xas A & I, Kingsville
10305 Compton Rd. I/ 705

Corpus Christi, Texas 78418

(512) 595-3200

Martha Jewel Jones, Supervising'Teacher, CDA
6315 Paddington
Houston, Texas 77045
(713) 528-0611 Ext. 310

Beverly King, CO-Coordinator, CDA, EPD Consortium D, Texas
Christian University

P. 0..Box 4171
fiort Worth, Texas 76106
(817) 926-2461

Arlevia D. Lewis, Supervising Teacher, Texas Southern
University

3934 Tristan
Houston, Texas
(713) 528-0611, Ext. 310
Hbuston, Texas 77004

103



TEXAS Frances Martine , Trainer/Field Supervisor, CDA

(Cont.) 2438 East Jackson
Brownsville, Texas 78520

(512) 381-3301

ftrgie S. Mayes, Evaluation Spec., E.O.D.C. Head Start

411 Spruce Street
San Antonio, Texas 78203

(512) 532-4131

Julia Mendoza, Trainer
P. O. Box 308
Crystal City, Texas 78839

(512) 374-3150

Carmen Munoz, Trainer/Supervisor, CDA, Pan American

University
P. O. Box 121
Sbma, Texas 78587

Faye Murphy, Coordinator of CDA Project, Tarrant County Jr. College

813 Queensway
Bedford, Texas 76021

(817) 281-7860

Angie Noranjo, Trainer, CDA/HSST Program, San Antonio College

815 Alex. Hamilton
San Antonio, Texas 78228
(512) 733-1926

Frances Ortega, Instructor, El Paso Community College

0 Paso Community College
0 Paso, Texas 79922

ftrgaret Ortiz, Field Supervisor
328 William
Kingsville, Texas 78363

(512) 595-3200

Richard E. Orton,Associate Director, Office of Early Child-

hood Development
3108 B. Glen Ova
Pustin, Texas 78704
(512) 475-5834

Alejandro Perez, Supervisor, Texas A & I University

Box 417
La Pryor, Texas 78872

(512) 365-4462

104
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TEXAS Catherine Ann Piper, Supervising Teacher/CDA

(Cont.) 619 Bizerte Street
ftston, Texas 77022
(713) 528-0611, Ext. 310 or 360

john R. Price, Ph.D., Regional Mental Health Consultant

4711 Harry Hines Blvd.
Eallas, Texas 75235
(712) ME1-4010, Ext. 205

Mary Tom Riley, RTO- Texas Tech University

Box 4170
Lubbock, Teyas 79409

(806) 742-6297

Socorro Rivas, Field Supervisor, Texas A & I, Kingsville,

Texas
905 Hibiscus
ItAllen, Texas 73501

(512) 682-0583

Lucille H. Rochs, Supervisor, CDA'

1300 San Pedro
San Antonio, Texas 78284

(512) 734-7311, Ext. 321

Jtanette Rummel, RTO, Central Texas Area
Texas Southern University
Box 273
hbuston, Texas 77002

(713) 528-0740

Blanche A. Russ, Project Director, E.O.D.C. of San Antonio

& Bexar County, Texas
935 Iowa
San Antonio, Texas 78203

(512) 532-4131

C"ivia Saracho, Director/Trainer, Pan American University

919 East Ringgold
Brownsville, Texas 78520

Ann Sartin, CDA Trainer
2307 No. Pearl

# 102
Nacogdoches, Texas 75961

(713) 569-2904



TEXAS Frances Schneider, Head Start RTO, Central Texas Area

(Cont.) Texas Southern University
3201 Wheeler, Box 213
Hbuston, Texas 77004

Evelyn B. Stokes, Coordinator, HSST/CDA

3201 Wheeler Avenue
Hbuston, Texas 77004

(713) 528-6404

Uera C. Taylor
Texas Woman's University
Denton, Texas 76204

(817) 387-2921

Debbie Thurston, CDA Administrative Assistant, Texas A & I

Texas A & I University
Kingsville, Texas 78363

(512) 595-:i200

Nieves G. Torres, Field Supervisor, Texas A & I

1620 Santa Cecilia
Kingsville, Texas 78363
(512) 595-3200

'try Ellen Vargas, Instructor/Trainer, El Paso Community College

6601 Dyer
0 Paso, Texas 79915

(915) 566-6781, Ext. 213

LATE
ARRIVALS John Crawford, Liaison Coordinator, Tarrant County Junior

College
Route 13, Box 400C
fibrt Worth, Texas 76119
(817) 281-7860, Ext. 295
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. PREFACE

The plan for assessing the competence cf early child workers described in this
document /-.as been formulated to meet an immediate and specific need w ithin

Region VI, that is, to collect baseline data regarding performance and kneiwledge

of trainees in early child programs. Results from the region-wide assessmnt
will be fed back to all trainees so that professional growth plans may be individ-
ualized. Grouped program data will be used to identify strengths, weaknesses

and design strategies for overall program improvement in the region.

Even though the system established is comprehensive in approach, specific are

not exhaustive. In addition, great consideration has been given to the prolern
of program variations related to .philosophical differences in theoretical ak-I prag-

matic domains.

The system itself is open ended and dynamic. It will be under constant .srutiny
and revision. Therefore, data collected at one point in time will not be cootpared
to subsequent data. By the same token a person assessed at one level tody might
be. assessed at another level a year from now . . . both the assessment sytern
and the individual assessed Will change over time. The results or standing 4f a
person assessed can only be considgred in terms of a particular time. The greater

(.,!... k

the amount of time between ast-,thent and future analysis of that assessment,
the greater will be the .disparity/l)etween what was measured and what Is real.

For that reason, this assessrne+J!fri continuous or assumed to be formative iri
nature rather than summative ti'W..) that way assessment becomes a vehicle NI-
individual progressional 3rowth'd training program improvement.

Writing a manual describing .ii.4.Ssessment system is fraught with many problems.
If too much is put in, it get '1':heavy and loses its strength. If too little explanation
or background is given, its va, t ity will he challenged. Being aware that writingiii
this manual is -probably only the first of an annual task makes the job somewhat
easier. The author knows that everyone involved will feed back criticisms sc that

the system and manual next year will be better than this one.

The system has becn designed by a great number of early child devel, merit

professionals in the Southwest region all knowledgeable about the work; of the
Child Development Associate Consortium. The author has attempted a symthcsis
between practicality and "ivory tower" theoretical constructs. The system iS
compatible with CDA Consortium apprwches and is intended to cornplcnyent

the national effort.

Jerry K. Southard
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Southwest Region

CDA ASSESSMENT PLAN

Introduction

The idea of early child development competency-based training in the Southwest
Region has captured the imagination pf practitioners and professionals alike.

Head Start Supplementary Training prograMs throughout the region ave been in

the Process of converting to competency-based training during 1974-75.,States
have established Offices of Early Child' Development to promote the improvement
of training programs, upgrade the quality of child care, and coordinate multi-agency
forces in child advocacy programs.

Since the advent of the Child Development Associate concept presented by the

HEW Office of Child Development, much progress has been made in improving

care for children throughout the Region. The proposition that training should
include supervised field experience as well as academic study in the field of
early child development has been incorporated into many training institutions.

Two projects have been funded by OCD in the Southwest Region to pilot CDA
training. Eastern Oklahoma State College is piloting a training design from a
central loCation at Wilbot ton which teat hes thronghout the state. l-he project at

the -University of New Mexico in Albuquerque inuates multi-culture social
variables in a bilingual training model. The Tex... iepartment of Community Af-
fairs, Office of Early Childhood Development funded projects in 1971-72 to pilot
varied training models at nine different institutions of higher education.

The great emphasis on conversion to competency based training programs in all
of the states is influencing questions about licensing regulations, personnel certifi-
cation and the like for early child centers in all the states.

State task groups charged with studying changes in regulations and policy making
are vitally interested in the assessment and credentialing responsibility of the
CDA Consortium. The wide spread implementation and acceptance of the CDA
credential will fill a prime need for standardization of definitions of competent
performance. However, the Consortium may not have the capability to meet
the broad needs within Region VI this spring. The following plan is proposed to
fill the gap until the Consortium can meet those needs.

112
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Soi)thwest Region Plan for Spring 1975

The Offices of Child Development in HEW Region V! and Tcxas Department of
Community Affairs have devised a plan to meet three specific needs. First a great

number of trainees* in competency-based training will be exiting from pilot pro-
grams in the spring of 1975. Those candidates should receive commendation for
their partic;pation in the special projects. Secondly, broad baseline data should bc
collected on the candidates who were involved in the various projects. Third
candidates haVe the right to know where they stand in relation to entering assess-

ment for a national CDA credential.

Within the time and financial constraints of existing structurcs, the Coordinator
of CDA Assessment in the Southwest Region will supervise the collection and
analysis of broad baseline data. hidividual results will be reported to candidates.

Composite results_ will be reported to program directors arid other appropriate

state and federal agencies.

Participants. Candidates will be all those currently involved in special early child

development training: those who are determined by project trainers as "ready
to exit" a specific program using program criteria, as well as, those who are
not ready to exit in the spring of 1975. Special training programs are defined
as those funded by state or Federal gencies (I ISST, TrAns pilok, 0CD pilots)
to provide early child develojmient training in 1974-75.

Deadline. The collection of data will begin in January and continue through

May,.1975. Trainers will be responsible for the involvement and participation of
candidates directly under their supervision in the various programs.

Only candidates for whom all data requested as described in the instrument -
procedures section of this manual and received by the Regional Coordinator by
june 2, 1975, will he included in the study or receive candidne benefits described

below.

Benefits to Candidates

Each candidate included in the study wHI receive: (duting the summer of 1975)

1. A commendation for their participation in CDA training. **

2. A statement from. the Regional Coordinator of CDA Assessment
of their priority standing Icri (:I)A Consortium .1SSeSSInent towald
the national CDA credential when it is made available.

3. A profile of the candidate's performance nd knowledge levek
as detemined thirifigh I fR sySteln.

*Trainees hereinafter will be referred to aS "candidates" in that they are candi-

dates for a credential identifying their competence.
**The commendation is NOT a CDA crede.ntial of competent performance.

113
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SPECIAL NOTE: Individual profiles wiN be given only to the candivate to be used
or shared as they see fit. All other data reported to agencies or programs wiH be
group data or identities will be held anonymous.

NOTE: Letters of commendation, but not individual profiles, wHI be sent to the

employer of each candidate participating.

NO it: Governing boards and directors of eady child development centers will be
encouraged to begin considering the CDA performance concept when studying
persoinel policies relating to prornotiors, salary increases, and hiring practices.

_

Benefits to Training Programs

The director of each training program will receive:

I. A Composite profile of all Candidates perforinance and
knowledge in their program.

2. A composite profile of all candidates participating in the
study in the region for comparative purposes.

1hsed upon a study f the profiles, training program Plans may be revised, in-
se:vice remediation measures may be designed, and supplementary materiak to
improve programs rnay he procured.

State and I cgio Lti ol I ices will receive comprehcnsive reports which can be used to
improve progra

L
C-'"

-:/`t

Assessment_ Model

The assessment model &signed for the region is based upon the supposition that
both performance and knowledge are integrated in competent early child develop-
ment workers . . . that critical functions within the broad field of early child
development can be specified . . that there are levels of performance and
knowledge . . . that behavioral levels within functions can be specified and iden-
tified . . . and that trends or patterns can be established over time using mul ti
techniques which point to criteria referrants.

CD& Cornpeiency_Arna!;. The six primzry competency areas have been further de-
fined in terms of critical funcii(m% for each. The scheme presented on the follow-
ing page i% an outline ol the model used throughout the system. The iritical
lunttiorls arc identiLai with organi/eis delioed by die CDA Consoilitim as osed
in the Consortium's 1975 field test or the assessment system.

- 3 -

114



CPA Comp Area

CHILD DEVELOPMENT ASSOCIATE

Competency Areas and Critical Functions

Critical Functions

EstablIshes and Mantains a

Safe and Healthy Learning

Environment

SAFETY HEALTH ENVIRONMENT

.

II Advances Physical and

Intellemal Competence PHYSICAl, COGNITIVE LANGUAGE ClEATIVE

III Builds Positive Self.Concept

and Individual Strength

SELF

CONCEPT

INDIVIDUAL

STRENGTH

IV Posit Re Functioi.ing of

Children and Ad Ilts in a

GIOUD Environment

SOCIAL GROUP

MAN)" 3EMENT

ta

Coordination of Home

and Center ChildRearing

Practices and Expectations

HOME

CENTER
,

VI Supplementary Responsi

bilities Related to

Childrens Programs

STAFF

,
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Instruments and Procedures

The assesiment includes three instruments for collecting information regarding the

developmental level of candidates and twci techniques for recording growth in the
professioi foe the candidate's personal file.

Posit;on Analysis

Collecting Baseline Data

Ihe Analysis is designed to provide information about the back-
ground and job of the candidate as of February, 1975.

Procedure. The trainer will explain the Analysis to the candidate
and together they will fill out one form and mail it to the
regional coordinator in February only.

Performance The Profile is designed to provide an assessment of the candidate's
Profile level of performance in each of the CPA critical function areas.

Procedure. Using the descriptions in the manual as guidelines,
two assessments of candidate performance will be made.

Pre-Assessment in February

Both the candidate and trainer in conference will fill out one
form and mail to the regional coordinator.

Post-Assessment...in May

The candidate and trainer will indepndently fill out one Profile

each and independently mail them to the regional coordinator.

Concept The Inventory is designed to obtain a measure of the candidate's
Inventory level of understanding of early child development.

Procedure. Each candidate will respond to the instrument under
strict conditions at the training institution. The instruments will
be sent to thc regional coordinator for scoring and analysis.

Recording Growth.

Record of The Record is designed for the trainer to record the development
Development of the candidate over an extended time period.

Procedure. The trainer may use the Record to record observations
of the candidate's performance, candidate's participation in study
sessions, etc. The Hecoril should become a part of the candidate's

dinl should hi: i.onsistvut with 11w posi
Performance Prolile.

Portfolio The Portfolio is the historical file describing candidate's pro-
fessional development. The Portfolio will become the basis for
assessment for national CDA credential.

Procequre. Guidelines for developing the Portfolio are presented
in the appendix of the MANUAL.

NOTE: Questions regarding the Record of Development and the .Portfolio should be
answered on the post-Performance Profile sent to the regional coordinator
in May, 1975.
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position Analysis

Candidates with
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Performance Profile

Candidates with

trainers respond and
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IPre.assessment)

Record of Development
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performance,

Portfolio

Candidate begins organi

tation of Portfolio,

1975 Spring Calendar

HEIN Region VI CDA Assessment

March April

Concept Inventory

One or more trainers
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administering CI to

candinates

Profile

Candidates and

trainers send to

regional coordinator

independently

( Post.assessmen t)

I nventa

All candidates will

respond under strict

conditions. Send to

Region Office,

June July

Region Office Analysis

of data and return of

Pr Oles to Candidates

Record Record Record

continue continue continue

Portfolio Portfolio Portfolio Portfolio

continued 'continued Verifivations sent to

regional coordinator
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Candidate continues
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Portfolio,
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Child Development Associate

PERFORMANCE LEVELS AND FUNCTION AREAS

The CDA Performance Levels to be used in the Southwest Region Spring assess-

ment are adaptations of CDA Consortium guidelines. The Function Area criteria are
similar to those used by the CDA Consortium in the spring, 1975 validity field test
and are reproduced here with permission.

Performance Levels

The performance levds described below should be followed by everyone in the Regional
Assessment when using the Performance Profile and when recording the development

of candidates in training.

Level Performance Description

Highly Competent Can develop program activities,,schedules, and evaluate development
of children without help. Can supervise the work of other staff
members in the child center. Can train other adults to work with
children at the competent level. Assumes initiative and is a leader in

the profession/center.

Competent Can adapt plans and activities to meet the needs of children. Can be
independently responsible for the development of a group of children.
Can supervise the work of an adult assistant. Takes the initiative for
his/her own professional development.

Needs improvement Requires training and/or experience to reach competent level. Requires

supervision while working with children.

A fourth category used in the assessment instruments is the UNKNOWN. Many factors

may be present which would make it impossible to accurately determine the level
of performance of a candidate. (1) Conditions. Center policies, program, or con-
ditions might prevent a candidate from the way he/she would want to work with child-
ren. (2) Time. Thc trainer may not have observed or worked with a candidate to
adequately assess a level of performance in a particular area. -(3) Other. Some other
variable, such as, a personality or philosophical difference between the trainer "ar-fd

candidate, or language barrier might make an accurate assessment irnpossible. Mien
the level is Unknown, the reason shouid be specified: Conditions, Time or Other.

NOTE.: lii the Regimi Spring assessment, ir either the Landidate or
trainer note that the per hn m.uice level of the candidate is unknown
in any area or category, the CDA l'rufile issued to the candidate from
the Regional Coordinator will show only that the performance level is

unknown. The sp_ecific reason will be kept confidential. Different
techniques will be used to determine the unknown performance levels

of candidates in later assessments depending upon thc reasons given.
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CDA FUNCTION CRITERIA*

I. Establishes and Maintains a Safe and He3lthy Learning Envirdnment

Function Area: SAFETY

Candidate provides a safe environment by tak;ng necessary measures to avoid or

reduce accidents.

Criteria:

Candidate provides and maintains a safe environment as evidenced by thc applications
of generally acceptable safety practices,

e.g.:

encouraging child behavior and children's activities which are consistent with

common safety prac tics;

stopping and/or redirecting unsafe child behavior or children's activities;

making sure exits are uncluttered and clearly marked;

placing equipment L (insistent with use;

eliminating hazardous conditions or dangerous situations;

stores dangerous or poisonous materials properly;

providing equipment that is in non-hazardous condition;

keeping play areas free from hazardous debris.

NOTE: Thc above examples do not represent a complete list of the evidence which

one might use to support a rating of thc candidate in this functional arca.
The observer should add any evidence which hc feels may be useful in
making a decision.

*Adapted by Regional Coordinator with permission from CDA Consortium drafts.

8
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I. Establishes and Maintains a Safe and Healthy Learning Environment

HEALTH

Candidate provides an environment which is free of factor., which may contribute
to illness.

Criteria:

Candidate providcs and maintains a healthy environment as evidenced by the appli-
cation of generally acceptable health practices,

e.g.:

encouraging child behavior and children's activities which are consistent
with common health practices;

recogni/ing unusual hcluvior or symptom of children who ore not feeling
well;

making adequate (supervised) provision for children w o become ill;

within constraints of the facilities, providing adequate climatic conditions
in the classroom;

providing adequate storage for the preservation of food;

providing clean serving and eating areas for children;

keeping tht. viivironmenl [rev i1 .ith.igc;

having adequate first aid materials available;

having tissues and soap available.

NOTE: The above exanlples do not represent a complete list of the evidence which
one might use to support a rating of the candidate in this functional area.
The observer should adc any evidence which he feels may be useful in
making a decision.

9
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I. Establishes and Maintains a Safe and Healthy Learning Environment

INVI RONMENT

Candidate arranges the room and selects materials to provide an environment con-
ducive to learning.

Criteria:

Candidate arranges and maintains an environment which is conducive to learning as
evidenced by his application of generally acceptable principles of learning,

e.g.:

the day-to-day selection of materials and equipment which are appropriate
to the objectives of the program;

the day-to-day selection of materials and equipment which provide a challenge
while enabling each child to experience success;

the use of materials and equipment in such a way as to enable adequate
adult supervision and assistance;

the use of materials and equipment which consider the child's total develop-
ment (mental, physical, emotional);

the incorporation into the environment of materials and/or equipment which
are native to the cultural groups and regions being served;

the arrangement of an environment so as to encourage children to use it
productively; one which:

* is aesthetically appealing
* is orderly, but not sterile
* makes good use Of the space available
* considers the specific needs of children

(interests, capabilities)

NOTE: The above examples do not represent a complete list of the evidence which
one might me to mipport a rating of the candidate in this functional area.
The 'observer should add any evidence which he feels may be useful in making
a decision.

10.
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II. Advances Physical and Intellectual Competence

PHYSICAL

Candidate helps children to feel comfortable with themselves and their surroundings
by providing an environment which promotes competence in a wide variety of
movement activities.

Criteria:

Candidate promotes physical competence of children as evidenced by the providing
and maintaining of al, Tonment in which children grow and learli to move with
competence and confidence,

e.g.:

assessing the physical needs of individual children: adapting materials, equip-
ment and activities to meet tlwse needs;

adequ.te provkion of materials and activities which arc designed to promote
and stimulate the motor development of children;

adequate day-to-day provision of materials and activities which are designed
to promote and stimulate the physiological .growth of chiklren (strength,
flexibilityigility, balance, speed, endurance, etc.);

providing activities and equipment which encourage children to explore and
to experiment with body movement;

providing adequate supervision to movement activities so that, while allowing
a maximum of fieedom, children are not subjected to undue physical danger;

providing adequate opportunity throughout the program for children to move.

NOTE: The above examples do not represent a complete list of the evidence which
one might use to support a rating of the candidate in this functional area.
The observer should add ny evidence which he feels rimy be useful in
making a decision.

11
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H. Advances Physical and Intellectual Competence

COGNITIVE

Candidate stimulates thinking and provides problem-solving activities appropriate
for the developmental level of each child.

Criteria:

Candidate promotes the cognitive development of childrm as evidenced by pro-
viding and maintaining an environment which stimulate!, children to think and to
solve problems,

e.g.:

assessing the cognitive needs of individual children/adapting equipment,
materials and activities to meet these needs;

using materials and activities which enable individual children to experience
success (neither too difficult nor too easy);

providing opportunities and encouragement throughout the program for
children to aL quire information about their world (concept Formation);

providing materials and activities which require children to think and to
solve problems;

interacting with children in ways which allow and encourage them to think
and to solve problems;

stimulating expanded thinking and problem-solving by providing irrimediate
specific feedback to children;

providing materials and activities which encourage children to explore and
experiment with new ideas;

providing materials, activities and teacher-child interaction which stimulate
focused behavior (of initiating, attending, carrying through, etc);

providin& activities and teacher-child interaction which are likely to stimulate
children to organize their experiences in terms of relationships and conceptual
dimensions (classifying objects, identifying similaritio and differences, com-
paring si/es or amounts, determining causality, etc.).

NOTE.: he above examples do not !elm:sent a complete list of the evidence which
one might use to support a rating of the candidate in this functional area.
The observer should add any evidence which he feels may be useful in
making a decision.
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II. Advances Physical and Intellectual Competence

LANGUAGE

Candidate helps children acquire and use language so they can communicate
their thoughts and understand the thoughts of others.

Criteria:

Candidate promotes the language competence of children as evidenced by the pro-
viding and maintaining of an environment in which children are stimulated to use
language as a means of communication,

e.g.:

assessing the language needs of individual children/adapting materials and
activf! es to meet these needs;

using materials, activities and time in ways which stimulate children to
cdrnmunicate with each other;

interacting with children in ways which allow and encourage them to use
language as a means of communicating (by asking questions which require
multiple word responses, using periods of silence during verbal interaction,
etc

providing opportunities and encouragement throughout the program for'
children to acquire and enlarge their vocabulary;

encouraging children to use language to express feelings;

associating words with objects, events, persons, etc.;

providing a good language model by speaking clearly and distinctly and at
a level which children understand and respect;

recognizing a child's cultural heritage by encouraging him to use the
language which is native to that culture; .

recognizing a child's language competence as an accepted form of communi-
cation/encouraging him to use his language ability as the vehicle for con-
tinued language learning.

NOTE: The above examples do not represent a complete list of the evidence which
one might use to support a rating of the candidate in this functional area.
The observer should add any evidence which he feels may be useful in
making a decision.
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II. Advances Physical and Intellectual Competence

CREATIVE

Candidate provides a variety of media which encourage children to express their

creative abilities.

Criteria:

Candidate promotes the creative expression of children as evidenced by providing
and maintaining an environment in which children are allowed and encouraged to
explore, to experiment, and to express their ideK

e.g.:

using equipment, materials and activities throughout the program which
stimulate exploration, experimentation and expression of ideas;

establishing an environment which allows and encourages children to
explore, to experiment and to express their own ideas .(reasonable rules,
reasonable slhedulcs, etc.):

* encouraging children to explore alternative
approaches Or responses;

* encouraging children to express new Or
different ideas;

* accepting a child's ideas and responses/
encouraging children to evaluate their ideas
or responses and to express their feelings
about them;

* accepting a child's creative expression without
placing a value judgment on it/accepting the
child's feelings about his creative expression

NOTL: 1 he above examples do not represent a complete list ol the evidenu..
which one might use to support a rating of the candidate in this
functional area. The observer should add any evidence which he feels
may he useful in making a decision.
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111.. Builds Positive Self-Concept and Individual Strength

SELFCONCEPT

Candidate helps children to know, to accept and to appreciate themselves as persons.

Criteria:

Candidate helps children to grow toward a sense of positive identity by providing
and maintaining an environment of acceptance and encouragement,

e.g.:

providing equipment, materials and activities which recognize and are adapted
to the differences of individual children;

providing equipment, materials and activities which accept and build upon the
differences of individual children;

relating to children in ways which indicate that they are known and appre-
ciated (using child's name, noticing child's clothing, listening to child's story,
etc.);

providing individual children with direct posit;ve (but hOnest) feedback about
their performance, their ideas, etc.;

including a child's home language/culture functionally in ictivities of the
center;

using a child's home language as a bridge to another language for the sake
of extending communication;

establishing and maintaining limits for student behavior which are reasonable,
fair, and reflect a positive tone;

establishing and maintaining a feeling tone which is likely to be positive
and comfortable to children (relaxed, sincere, secure, natural, interested, etc.);

relating to the individual needs of children by using a variety of teaching
'methods and by maintaining flexible, realktic expectations;

using materials and activities throughout the program which enable individual
children to experience success (neither too difficult nor too easy);

encouraging individual children to accept and to express their feelings within
acCeptable

NOTE: The above examples do not represent a complete list of the evidence which
one might use to support a rating of the candidate in thif functional area.
The observer should add any evidence which he feels may be useful in
making a dec'sion.
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III. Builds Positive SelfConcept and Individual Strength

INDIVIDUAL STRENGTH

Candidate helps children develop a sense of independence and acquire the ability
to express, understand and control their feelings.

Criteria:

Candidate 'helps children develop a sense of independence by providing and main-
taining an environment in which children are respected as competent persons who
can make decisions and care for their own needs,

e.g.:

using materials mid tiVities which enable individual children- to experience
success (neither too difficult nor too easy);

providing opportunities for children to make decisions and to direct their
own activities;

accepting the ideas and decisions of individual children;

providing opportunity and encom gemen I for children to care For their own
needs providing assistance where it is needed and requested ;

encOuraging dnd, as needed, assisting children in expressing their feelings
in acceptable ways;

supporting individual children's attempts to deal with their feelings pro-
viding assistance as needed and requested;

interacting with individual children in ways which are open and honest;

providing individual children with positive constructive feedback about their
ideas, their performance, etc.;

interacting with children in ways which exhibit honesty and trust (keeping
promises, expressing honest feelings, etc.)

NOTE: The above examples do not represent a complete list of the evidence which
one migh t me to %Iipport a rating of the candidate in thk functional arca.
The observer should add any evidence which he feels may be useful in
making decision.
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IV. Positive Functioning of Children and Adults in a Group Environment

SOCIAL

Candidate helps the children get along with others and develop a feeling of mutual
respect for other children in the group.

Criteria:

Candidate stimulates children to relate to and develop a feeling of respect for other
persons (children and adults) by providing an environment in which children are
respected and in which respect for other persons is expected and encouraged,

e.g.:

relating to children as individual persons who have feelings and thoughts which
will be considered throughout the program;

using equipment, materials and activities which relate to the individual
interests, capabilities and learning styles of children;

setting expectations for children which arc consistent with their individual
capabilities, interests, etc.;

respecting the rights of children (listening to them, respecting thcir privacy,
respecting their property, etc.);

providing an environment in which children are given opportunities to work
cooperatively as well as independently;

encouraging children to express their feelings and to defend their rights/
providing assistance as needed and/or as requested;

encouraging children to recognize, accept and respect the feelings and rights
of others/providing assistance as needed and as requested;

providing materials and activities which recognize and build upon cultural
variation;

providing an environment in which individual children are encouraged to
compete with themselves.

NOTE: The above examples do nut represent a complete list of the evidence which
one might use to support a rating of the candidate in this functional arca.
The observer should add any evidence which he feels may be meful in
making a decision.
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IV. Positive Functioning of Children and Adults in a Group Environment

GROUP MANAGEMENT

Candidate provides a positive and related routine and establishes simple rules for
the group which are understood and accepted by children and adults.

Criteria:

Candidate provides effective group management as evidenced by his ability to work
productively with both children and adults in the center,

e.g.:

establishing a reasonable system of limits, rules and regulations which are
understood, honored and respected by children and adults;

assuming his share of the responsibilities for operation of the program;

using equipment, materials and space in ways which are considerate of
the needs and desires of both the children and other adults in the center;

scheduling of activities in ways which are comfortable and which consider
the needs and desires of children and other adults in the center;

organizing transition activities in ways which are considerate of the needs
and desires of children and other adults in the center;

anticipating potential problem treas and taking action necessary to avoid
the problem or to work with the problem.

NOTE: The above examples do not represent a complete list of the evidence which
one might use to support a rating of the candidate in this functional area.
The observer should .add any evidence which he feels may be useful in
making a decision.
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V. Coordination of Home and Center Child-Rearing Practices and Expectations

HOME CENTER

Candidate establishes positive and productive relationships with parents and encourages
them to participate in the center's activities.

Criteria:

Candidate establishes and maintains positive and productive relationships with
parents and encourages them to participate in the center's activities,

e.g.:

sending announcements or letters about center activities to parents;

giving parents information about child's progress;

responding to parent requests about child or center;

involving parents in center activities;

visiting home or with parents to learn about cultural and ethnic back-
groun,d of child;

planning center activities which are related to home background of child;

considering parent expectations for child in program plans.

NOTE: The above examples do not represent a complete list of the evidence
which one might use to support a rating of the candidate in this
function area. The observer shoukl add any evidence which he feels
may be useful in making a decision.
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VI. Supplementary Responsibilities Related to Children's Programs

STAFF

Candidate communicates with other staff members concerning activities, policies,
rules, programs, and plans about the performance and health of the children.

Criteria:

Candidate carries out supplementary staff responsibilities in center as evidenced in
planning, maintaining supplies, and keeping records,

e.g.:

plaiming with ffiher stall- in developing programs for children;

working cooperatively with other staff;

shows respect for other staff and is respected by them;

- communicates with other staff;

obtains supplies appropriate for needs of children in program
activities;

rnaintains required administrative records;

maintains health reLords on eat h

maintains progress (developmental) records on children.

NOTE: The above examples do not represent a complete list of the evidence
which one might use to support a rating of the candidate in this
function area. The observer should add any evidence whirl.) he feels
may be useful in making a decision.
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CDA

PORTFOLIO GUIDELINES*

NOTE: The CDA Consortium guidelines for developing the
candidate's Portfolio are in the draft stage and are being field
tested. However, it is not anticipated that the guidelines will
be changed appreciably if at all in the futur;:. Therefore,
candidates may proceed in developing their Portfolio with con-
fidence that it will become an important part of their eventual
assessment for a national CDA credential.

What Is A Portfolio?

A Portfolio holds a collection of material which you,.as the Candidate,
assemble to reflect your comr.nence in working with young children.
Properly used, the Portfolio will give a picture of you working with
children. It will be examined in your assessment for a CDA credential.

When should You Start Your Portfolio?

As soon as possible.

Who prepares Materials For Your Portfolio?

This task belongs primarily to you, the Candidate. `r r trainer will provide
some materials, will act as a sounding board for your ideas and will help

you, if you wish.

What Materials Should You Provide For Your Portfolio?

Materials in your finished Portfolio must support your cOmpetence in the
6 Competency Areas and 13 Functional Areas (given in the Assessment
Manual). The Functional Areas tell how you are expected to carry out
your work with children. To help you, this Handbook includes some
suggestions for your Portfolio. You need not include every suggestion. You
may want to use other materials not listed below.

Photographs Your activities with the children; for example, at snack
hour, at nap time, at play time -- all would make good snapshots. Each
picture must have with it a written statement describing the activity pic-
tured and telling how this activity shows your competence in a particular
Functional Area.
Samples of Children's Mak These samples m.iy best exr,ress ythir compe-
tence in a paiticular I iincliundl Area. With each sample, include a writien
explanation of the' Functional Area which it fits.

Curriculum Material Daily activity charts and long-range plans for the
children in your group. These must also show how the activities and
Plans relate to one or more Functional Areas.

* The Portfolio Guidelines are reproduced by permission from the Handbook
for Candidate . . . for CDA Cons( a Validity Study; Winter, 1975.
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Home-center Coordination Explanations of communications between

you and the patents. 1.xamplcs could include notes, letters, a report of

phone contacts,
conferences and parent meetings. Note clearly their pur-

pose and how they fit a Functional Area.

Evaluation Techniques Charts, records and written observations of each

child. Clearly state their putpose, how they were thed and lmw the infor-

mation affected program plans. How does each fit a Functional Area?

Samples of Goals for Individual Children and Children in Groups Give

samples of evaluations you have made of children. These could include such

information as general health, a child's strengths and weaknesses and 8oals

you have for the special needs of any child.

Materials Used During Candidate Training Sessions These could show how

you've been instructed to carry out work in a particular Functional Arel.

Examples of Your Work With Co-workers Tell how you share and coor-

dinate plans with co-workers. How do you exchange ideas and techniques?

Describe how these relate to a particular Functional Area.

How Should Materials For the Portfolio Be Organized?

The Portfolio should have 13 sections one for each Functional Arca.

You should index everything you put Into your Portfolio. Index simply

means writing on each piece of material the key word of the Functional

Area to which the material applies. You should have material for each of

the 13 Functional Areas. What exactly do you do to show that you under-

stand and are able to carry out each task?

What If A Certain Piece of Material Fits More Than Onr: Functional Area?

This could happen frequently since activities with children often have more

than one purpose. Simply note on the material the key words.showing the

Functional Area the activities fit. Thcn place the material with only one

Functional Area the one it seems to fit best.

How Will the Finished Portfolio Look?

You may collect and arrange your material in any one of numerous ways.

However, your Portfolio must have 13 sections -- one for each Functional

Arca. Your sections can be:

Big Brown Envelopes 13 of them

Manila File Folders 13 of them

A Three-ring, flintier with 13 Dividers

Use whichever ttnangement you dfoose. Lich 01 the 13 sections should

contain material showing your comnetence in that particular area.

Example: In the first Functional Ar,:a the key word is: SAFE. Everything

in that folder must have something to do with a safe environment.

What Will Become of the Portfolio?

The Portfolio is your property to be developed and maintained by you unti1

you are assessed for the national CDA Credential.

NOTE: Letter pf commendation, profit,. and your trainer's Record of

Dewdopment
should be placed in your Portfolio.
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PERSONAL

INFORMATION

.

(leach that applies)

Sex: _ M ale Age: Under 20 40.50 Ethnic Background:
i

Black Native American--
Female 20-29 Over 50 Mexican _ White

30-39

_
American

Oriental Other
PLEASE PRINT

_
ALL INFORMATION

BACKGROUND Years of experience working with children under six years: _ First year, 2-4 years, _ 5-10 years, over 10 years

TRAINING

IN

EARLY CHILD

DEVELOPMENT

CENTER

WHERE

YOU WORK

PRESENT EDUCATION: _ Less than High School Some College 3-4 Years College_ High School or Equivalent _ 2 Years College _ Beyond Bachelor's Degree

Presently in training at
(Institution)

Name of Trainer;

Time in Training: _ First Year, _ Second Year, _ Third Year, _ More than 3 Years

Type of Training; CDA, HSST, MHSST, _ Other

I

NIme of Center

Name of Center Director

Address C ty State Zip AC Phone

Name of your immediate workljob supervisor
alm..1111

Ae ol children with whom you work: _ 0-2 Years 3,4 Years _ 5-6 Years

2-3 Years __ 4.5 Years _ 6 and Over

Type of Center in tenich you work: _ Day care (Non-profit) Day Care (Profit)

Head Start College/University Laboratory

_ Public School _ Other

Locale of Center: _ Rural, _ Urban _ Suburban

Ethnic Background of Children with whom you work: (Jall percentages that apply)_ 0-25% Black _ 0-25% Mexican-American _ 0.25% Native American _ 0-25% White _ 0.25% Other (Name)
26-50% 26-50% _ 26-50% (Indian) 26-50% 26-50%

51-75%

_
_ 76-100%

Time you work with children: _ All Day, _ Morning, _ Afternoon

For how many children are you directly resoonsible on youc b? 0-6, _ 7-10, _ 11-15, _ 16-20, _ Over 20
How many hours each day are you employed to make home visits, plan programs, or other work not directly with children?

_ None, One Hour, _ One-Two Hours, _ Two-Three Hours, _ More than Three Hours

51-75% 51-75% 51-75% 51-75%
_ _

_ 76-100% 76,100% 76-100% _ 76-100%

ALL INFONATION PROVIDED WILL OE KEPT STRICTLY CONFIDENTIAL
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Mail completed form to:
Region VI CDA Coordinator
1507 Pacific Avenue - Room 624
Dallas, Texas 75201

POSITION ANALYSIS
EARLY CHILD DEVELOPMENt

Southwest Region CDA Study - Spring, 1975

Direction= Form to be completed jointly by Candidate and Candidate's CDA trainer.

TASK DESCRIPTION
Candidate does each task. I. ENVIRONMENTAL HEALTH AND SAFETY

(Circle A-S-N for each item)

5 E g
E°oE'00

Z

A s N '1. Establish plan for emergency evacuations 1 rom center.
A s N 2. Arrange play areas, make minor repairs.
A s N 3. Check for safety regulations. .
A s N 4. Instruct children in safety rules.
A s N 5. Arrange for health examinations in center.
A s N 6. Help children with clothing.
A s N 7. Control .ventilation and lighting in center.
A s N R. Administer first aid.
A s N 9. Plan meals and snacks.
A s N 10. Prepare meals and snacks.
A s N 11. Evaluate child nutritional intake.
A s N 12. Supervise/eat with children.
A s N 13. Schedule pick.up/delivery of children.
A s N 14. Organize children to clean-up.
A S N 15. Revise room arrangement.
A S N 16. Supervise routine bathroom procedure.

Other similar tasks you do all the time:

(Circle A-S-N for each item)
3 13

E
E 0

II. PHYSICAL AND INTELLECTUAL DEVELOPMENT

A s N 17. Plan activities for gross motor skill development.
A s N 18. Arrange equipment for free play.
A s N 19. Specify activities for handicapped.
A s N 20. Guide children in putting away toys and equiprnent.
A s N 21. Develop child listening activities.
A s N 22. Use materials to promote language development.
A s N 23. Identify children with speich problems.
A s N 24. Tell or read stories to children.
A s N 25. Make program learning schedules.
A s N 26. Coordinate materials such as phonograph records and books with program theme.
A s N 27. Demonstrate concepts such as size, color, and shapes to Children.
A s N 28. Evaluate progress of individual children.
A s N 29. Plan art and music activities.
A S N 30. Arrange materials tor att and music.
A s N 31. Select television programs for children. to view.
A s N 32. Guide dramatic play activities.

-
Other similar tasks you do all the time:

ALL INFORMATION PROVIDED WILL BE KEPT STRICTLY CONFIDENTIAL
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Candidate does each task.

(Circle ASN for each item)
C

III. SELF CONCEPT DEVELOPMENT

5E
E82
0

>

A S N 33. Plan activities for children to compare self with others.
A S N 34. Arrange displays of children's work,
A S N 35. Refer children for counseling.
A S N 36. Take photos of children.
A S N 37. Develop activities to help children help themselves.
A S N 38. Help children talk about feelings.
A S N 39. Chart child personality characteristics.
A s . N 40. Praise children for trying.

S N 41. Plan ways for children to vent frustrations.
A S N 42. Organize environment for alone time.
A s N 43. Write anecdotal records on children.
A s N 44. Show children how to care for their own things.

(Cir Cle ASN for each Item)

Other similar tasks you do all the time

IV. CHILD AND ADULT INTERACTION

a) as
E

al 0
E

a)

g
G)

A s N 45. Scherluki special partms.

A S N 46. Prepaie %Imes, activities lor center pal hes.

A s N 47. Evaluate activities for development of cooperation among children.

A s N 48. Introduce new children to center.
A s N 49. Establish center rules of behavior.

A s N 50. Guide orderly movement of children in center.
A s N 51. Discuss discipline problems with staff.

A s N 52. Discipline children.
A s N 53. Schedule adults to present special programs in center. .

A S N 54. Prepare materials for other adults to use with children.
A s N 55. Train volunteers and aides to work with chilthen.
A s N 56. Guide work of adult volunteers in center.

Other similar tasks you do all the time

139
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Candidate does each task.

57.

V. HOME CENTER INVOLVEMENT

Maintain list of places, ways to contaci 'rents.

. (Circle ASN for each item)

x.fo-E ft,

0 z ft,

A s N

A s N 58. Organize special paient visitation
A s N 59. Revise center policies to coincide with parer); :hild needs.
A S N 60. Discuss child rearing practices w .il parents.
A s N 61. Schedule home visitations.
A s N 62. Distribute information regarding center piihcies to parents.
A s N 63. Inform parents of changes in child behavior.
A s N 64. Contact parents in case of emergency.
A s N 65. Plan family cultural-related events.
A s N 66. Decorate center for seasons, holiday themes.
A s N 67. Evaluate materials for cultural relevance.
A s N 68. Communicate with parents in their dominant language.

Other similar tasks you do all the time

(Circle

.c

r.

E
rtro

oo Z
U7

lor each item/

0
0>

VI. SUPPLEMENTARY RESPONSIBI LITI ES

A s N 69. Prepare schedules for building maintenance.
A s N 70. Set up..and store cots and bedding. ,
A s N 71. Order needed supplies.
A s N 72. Distribute materials to children.
A s N 73. Set up record and reporting procedures.
A s N 74. Inventory supp)ies and equipment.
A s N 75. Submit records and reports to authorities.
A s N 76. Keep daily attendance 'record.
A s N 77. Plan staff meetings.
A s N 78. Help arrange or produce materials for staff.
A s N 79. Conduct in-service meetings.
A s N 80. Attend staff meetings.

Nr.ks you th) all 1111! Wm!

rstand the information provided will be used strictly for research purposes and will be kept confidential.

Signature of Candidate Date Signature of Candidate's Trainer Date
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CDA Trainer Candidate

Institution Date Center

Home Address City State Zip

CHILD DEVELOPMENT ASSOCIATE

PERFORMANCE PROFILE

The COA PERFORMANCE PROFILE is designed to focus attention of early child development
workers on their performance related to specific CDA competency areas. The Profile can
be used by CDA candidates as a self-assessment instrument. Or, the Profile can be used
by someone who is well acquainted with the Candidate's performance as a supervisory or
assessment tool.

The Profile is actually a score sheet which is to be used with CDA Function Criteria
outlined in the Southwest Region Assessment Manual. The criteria are those used by
the CDA Consortium in the Winter, 197, Field Test.

Directions for the Candidate
1. Review the Performance Levels in the Assessment Manual and get

acquainted with the assessment model, that is, the six major com-
petency-areas and critical functions.

2. With your Profile at hand, read the criteria for each function.

3. Now ask yourself this question:
"WHICH LEVEL BEST DESCRIBES MY OVERALL PERFORMANCE

. AT THIS TIME Highly Competent? Competent? Needs
Improvement? or Unknown?"

4. On your Pruhle put an X in the apprcpriate box for the function level
designated. Force yourself to make a definite decision about how you
generally perform. Your growth is what is important.

5. Continue this procedure until you have completely finished analyzing
your performance in all areas.

Directions for CDA Trainers

CDA trainers use the Profile in the same way as the candidate. Go completely through
the Functions Criteria at one sitting. Try to recall, overtime, observed performances of
the candidate which relate to each critical function. Record of Development and other
evidence should substantiate your assessment.

Use of the Performanco ProfilD

In order for a Performance Proffie to be considered as part of the Spring, 1975 assessment
process in the South west Region,

1. One Profile must be completed jointly by the candidate and
the trainer in February, 1975 .ind sent to the Regional
Coordinator. Hits is .1 pie-assessment.

2. A post-assessment Profile should be completed and sent to the
Regional Coordinator in May, 1975. A post-assessment Profile
should be completed by both the trainer and candidate and
sent in independently without conferring with each other.
Evidence in candidate's Portfolio should be consistent with
Profile.

..lf you have any questions, you may.caH the Regional Coordinator collect at
(214) 744-2346.
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Competency Areas

Southwest Region CDA Assessment

Spring 1975

Critical Functions

Highly Needs

Com etent ComDetent Im rovement

Unknown

(Circle Reason)

C Conditions

T Time

0thr

I Establishes and Maintains SAFETY C T

a Safe and Healthy Learning HEALTH
C T 0

Environment ENVIRONMENT

0 Advances Physical

,

PHYSICAL

and

Intellectual Competence

COGNITIVE C T

LANGUAGE c T '0

CREATIVE

HI Builds Positive

SelfConcept and

Individual Strength

SELF

CONCEPT C T 0

INDIVIDUAL

STRENGTH , C T 0

IV Positive Functioning of

Children and Adults in a

Group Environment

SOCIAL

GROUP

MANAGEMENT C 1 0

V Coordination of Home and Center

ChildRearing Practices

and Exoectations

HOME

CENTER

,

C T 0

VI Supplementary Responsibilities

Related to Childrens' Programs STAFF

.

C T

,

Analysis made by
(Candidate andlor Trainer) Date

Development of Candidate's POifiClio is Not Started Only Begun In Process, AlMost Completed

Performance assessment was based on _ (number) RECORDED visits by CDA Trainer totalling hours,

Return to: Regional Coordinator of CDA Assessment 1507 Pacific Avenue, Room 624, Dallas, Texas 75201

1:42 143


